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éummaFy of Special Options Rhetoric Evaluation

§pécial Gsffbns Rhetoric iOé/iOB is a program recently added to the
English Pepartment's list of courses that meet the writing requirements
of the University. It is éésigned for special admit students who scored
15 or below on the English section of tha ACT test and athletes who trans-
ferred from jﬁﬁfor colleges. The §Eaéents éhroiied in the Speciai 6ptibns
Rhetoric éFbgram are rot eliéiéie for the Educationai Opportunity ;kbgféﬁ
(EOP). Siudénts are in a classroom S;tUafiéﬁ with no more than sixteen
Sfudénté for three hours & week and in a one-to-one tutdfiﬁé §iiﬁétion
fbrty to ???Ey minutes a week for sne semester. Credit -is given for both
105 and 103. It is hoped that the tutorial will give these students s
fighting chance to meet the writing requirements for gfédUatiéﬁ;

Evidence from students; staff, and observations ihdiéééé that the
program is Eéftiaiiy Successful Many students have more Bésitive atti-
tudes about writing and their éBiiity to write at the end of the program
and rost students have learned some writing and research skiiis duiiﬁé the

one semester program. Although some studen*s do not complete the program

or fail it and need to repeat it, most do pass and technically have mat

the University writing requirements. Most who baéé; however, have not
in actuality reached the level of proficiency desired by the University,

primarily because one semester is nct sufficient time to reach proficiency.

The program could berhaps become completely succeéssful or at least become
much more effective than it is now if some changes were made.

?he desired changes would be in the Féiiowing areas:

- More commitment and sUbééFE f rom the UhiVéksiéy and Athletic
ééépc;atsbh in terms of Fundihg, pkomééiéﬁ; and péycﬁbidgiééi support.

- A change from a one semester to a two semester course.

- More cooperation and coordination from the athletic tutors.

-~ HMore attention to staff development and curricuium.
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Introduction

The only University-wide Fééﬁi?ément for graduation from the UhiVéfsiEy

of Illinois is a course in writing. The Writing requirement reflects the

concern that this institution has, along with others, that graduates have

the ﬁécessary wrfting skills to compete in a literate society. To fulfil
this requirement, most students enroll in Rhetoric iéé, the standard 4-hour
fresnman compositicn course. Students Witﬁ a Zé or 27 ACT score may take
either Rhetoric 105 or Rhétbr;c 108, a more §655féticatea version of fresh-=
man composition, or s&éié?ééfSFfiy compiefe the two-semester;

6-hour sequence of Speech Communication i11 and 112 (Verbal Communication).
Students may waive the writing requirement by having scored a 28 or above
on the English -ections of the ACT test: Under certain conditions students
Eéy satisfy Ehé Ehéiiéh féddi?éméﬁé for éféauation thircugh satisfactory
compl&tion of course: offered by the ﬁivfsibn of English as a Sacond
Language (ESL 114 - ESL i15).

Now let's suppose | am a person who intends to graduate from the
University of iiiindfs;-bui | am very deficient in verbéi skills. | can't
read, and | can't write. | know this from my high school experiences and
assessments and from the results of the éngiiéﬁ part of the ACT test. My
score was be low 15 someone told me; VéFy low: | can do other things Wéii
thougﬁ——i might Eé a whiz at Eéth; modern dance, composéng music; footbali
of basketball. Let's suppose | am outstanding at football. Having read
or been told abouf Ehé Universsfy writing Fééﬁi?éﬁéﬁi; | worry about how
1'11 get over this hurdle. | check the current Undergraduate Programs

and Find on page 5:




SPECIAL PROGRAMS AND OPPORTUNITIES

Many speC|al programs and educatlonal opportunltles are aVallable
to students The Educatlonal Opportunlt|es Program (EOP) for
students who mlght otherwise be dsnied a college educatlon the

Advanced Placement Program, profnclency examlnations, an early

servuces for physncally handncapped students, a delayed admission
program, concurrent enrollment of students at Parkland College
and the Urbawa Champalgn campus, and lndependent and overseas

study programs are explained in the “Speclal Opportunities'

section:

And | look at the current Courses Catalogde under Rhetoric and Composition

and find this:

RHETORIC AND COMPOSITION

l03. ertlng Laboratory Intensnve tutoring in baSIc writing
skills to be scheduled at the ertlng Laboratory Pre-
requnsnte Concurrent reglstratlon in Rhetorlc th or l05
or Speech Communncatlon 111 or ll2, or written consent from
the Engllsh Undergraduate Office. 1 hour. May be repeated
for a total of 2 hours.

lOﬁ; EOP Rhetoric. An |ntroductory wrltlng course desngned for
EOP students and with concentratlon on exposntlon, must be
taken concurrently wnth Rhetorlc l03, a l-hour course offered
i at the Wrntlng Labo,atory 3 hours
105. Pr-nC|ples of Eomp05|tlon Study of the methods of exp05|t|on
the problems of argument, the use of evndence, and style
pract|ce in exposutory wrltlng Thls course fulfills the

campus rhetoric requnrement ﬁ hours

108. Forms of Eomp05|t|on Study of the methods of exposltlon

the problems of argument, the use of evudence, and style

practlce in exposntory wrltlng Students are admitted on
the basis of ACT verbal scores or equlvalent See Tlmetable
for current tOpICJ. This course fulfills the campus rhetoric

requirement. &4 hours.
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It appears that there are some special services for students and that the

EOP program might Bé heibéui to me since if has a §béCiai intkbddééé??
writing course taken along with a writing laboratory course cha: has In-
tensive édéé?iﬁé in basic writing ék;iis. The situation looks more bromfsihg
to me now, but whéh I ask WEat EOP is all about, | find out iim not éiiéisié.
| may not be a mfhbrity student; or | may not bé a minority student

graduate of the urtan high schools, covéred undeF EOP policies; a student

who skows leadership and academic promise but who has beern denied oppor-

tunities to become proficient in basic skills. So now |'m confused about

why there are special services for them in writing, but none for me. And

| am still worried. | have been specially admitted to the University of

I1linois; so | am special; | guess; but there are no special services

available to me to meet that writing requirement. Then one day during the
summér | receive a Jetter from the Admissions office.

Dear Admitted Student:
. We wish to advise you of a special opportunity to enroli. in
an.optional- tiutorial course_in rhetoric. Your participation is_
voluntary; however,; we would like to emphasize that this tutorial
offers you a_chance to receive individual instruction in writing

while you are completing the required course in rhetoric.

~ . If you choose to enroll in this tutorial course; Rhetoric 103,
you will meet forty to- fifty minutes each week with a tutorial
instructor who will help you to_overcome problems, especially
grammar problems; which may be present in your writing. Rhetoric
103 is-not an alternative to Rhetoric 105; you must still take

Rhetoric 105 to fulfill the university's rhetoric_requirement.
However; Rhetoric 103 earns one semester hour of crecdit, and
enrolling in Rhetoric 103 can significantly improve your performarce

in the required Rhetoric 105.

. .To be eligible for this tutorial, you must enroll in a
special section of Rhetoric 105 which has a concurrent 103
tutorial. This opticn is available only to students whose ACT-
English or SAT-Verbal score indicate a probable need for
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idtéhSiVéiigsgfﬁéfiéﬁiin expository writing énd;criticélﬁfééaiﬁé.
If you elect to register in this optional tutorial, you must

enroll in Special Option Rhetoric 1057103 during fall registration,

August 24-25.

- To register for Rhetoric_105/103; you should go to the Special
Option station at the Rhetoric table at Fall registration. We will
be.-able to process your registration more quickly if you present _
this letter to the person who handies your assignment to the appro-
priate section. There are limited spacis available in these Special
Option.sections and students will be enrolled on a. first come, first

serve basis: Special Option rhetoric sections have tentatively been
scheduled for 9:00 MWF, 12:0C MWF and 9:30~11 TuTh.

I f you have qdéSfiéﬁéﬁéBéﬁﬁfEﬁis optional tutorial, please
contact the Freshman Rhetoric O0ffice, 200 English Building
(217) 333-2392.

Very truly yours,

Admissions Office

After reading and rereading the letter and thinking about the whole §itua-
tion, some questions come to mind:
"Why was there no mention of this opportunity in the Undergraduate

programs book or courses catalogue? Are they keeping it undercover? The
fetter sounds pretty definite about the tutorial instructor helping me

Are my grammar problems the most important problems | have in writing?
Let's see, the Rhetoric 103 tutorial course is one semester long. If I
meet sixteen times for forty to fifty minutes, that is less than eleven

hours of tutoring: Is that going to be enough to signi.icantly improve
my performance in the required Rhetoric 105? Enough? Enough to pass?

Enough to earn a good grade? Enough to learn all that | need to learm
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about writing in order to do well in my other courses |'il necd to graduate?

Now Rhatoric 105 is one semester too. |f | attend every tutorial and every

Rhetoric 105 class, 1'11 have about 58 hours of writing instruction: Is

that enough? | wonder how I'i1 have time to go to both classes; do the
homework; practice; play in the games, and go to the required study halls
and tutor sessions the Athletic Association has. The letter says I'll get

intensive instruction in expoéiééFy writing. Wiii tHét really happen?  And
in criticai reading. Will that happen? How wiil there be time for them
to teach me to write and read? | need as much instruction in reading as
writing: If they divide the available hours. then i'd have twenty=nine
hours for rééd;ng and EWéﬁéy-ﬁfﬁé for writfng. Can | iéa?ﬁ much of either in
that much time? | wonder if this Special Options course is really the
same as the regular Rhetoric 105. Will they change it somehow--water it
down--maﬁe it easier or just different? Why are there bhiy iimitéé éﬁééés
available for Special Option sections? Are they tos cheap to make it
available for all the people like me or WEaté Will the Universify look
after me and give me more opportunities fo learn the writing skills |
éon't learn in §péciéi Oﬁtibﬁs 105 and Rﬁetoric i63? Do pébbie at the
Unfvérgity care enough aboui me to see that | graduate if I do my part?

The concerns and issues raised by thus hypothesized student are, %’oi-
the most part; the same féSUés that form the framework for this éVéiuatfbh
study of the Special Options Rhetoric 105/103 program. The issues addressed

in this report were idsntified through irterviews wih persons involved

with the program directly and indirectly, content analysis of student-
written letters and other letters; documents, and questionnaires. The

main issues identified are as Follows:




The reléi1$nshq@4ﬁi$peC|al Optlons Rhetorlc tofUmLuuss4ons of

ﬁn+¥ers:ty and Athletlc Association.

M

1. The need for a Specual ﬁg;+onnghe{or|c program. Does the

Unnversuty have a responsubullty to provide opportunutles to
méFéiﬁéiiy academic §tudéhté? Is there a supportive climate

2. The role of the Athletic Agiéiiaiiéh in Special Options Rhetoric.
Does the tutoring service provided by the Athlatic Association

interfere with the effectivensss of Special Options Rhetoric?

3. The amount of time designated for Special Options Rhetoric. s

one semester long enough to do the job éFFééEivéiy and have an

impact?

IOS and reguiaﬁfaheier+c 105. Is Spec1al Optlons Rhetoric on

Eﬁé same ievei as thé btﬁék th? Is it d F? rent?

5. The staffing of Special Options Rhetoric: Is theré an available

supply of §f586$éé students who want to teach and who are iﬁéllfled
to teach it?

6. The deyelopmenraJ orientation. Is Sbétiél Oéfibn Rhetoric

eFFective? Do students tend to |55F6ve writing skills and atti-

tudes toward writing?
It might be interesting to note a few of the issues, concerns, and complaints
fdentified which were part of the foreshadowing list of questions but did

not make the final list because of time iimitétions These are important
issuzs also and should be followed up with other studies.
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Why are there differences In the piacemént policies of the

three Rhetoric 105 classes? A writing sample is required in
addition to ACT scores for EOP Rhetorlc 105 but only ACT scores
for regular and Sheenal Option Rhetor;c IO‘ Athletlc transfer
students are automatlcally relegated to Specual eptlon Rhetoric
I65 wuthout tests or wrltung sample:

Is the timing wrong fof students taking Special Option Rhetoric?
Wou Id margfnai Studéﬁéé éé bétter of f waiting Uhtii second
semester sehhemore year when study skiiis have been aéédired?
Why isn't the writing clinic offered by the Engiish Department
used by 'r'né'r'g’fnéi students?

Why is the U. of 1. the only institution in I1linois and the
Big 10 association to give only one semester of composition as

a requirement?

Is a teachtng assistant ahproach appropruate for remedual srtua-
tions or should a reguiar teaching staff be used because of

contununty and experlence7

Does the Athletlc schedule prohlblt a Spec:al Option student
from excelllng or do:ng average work?

Why do Specual Option Rhetoric policiés change in the middle 6?
a semester--why are there no wratten poltcnes in some areas5

Is the sports scholarsh:p polncy and the whole sports system in
the u. é worklng agalnst the best |nterest of students in generai
with the éariy emphasis of perfécting athiétfc skiiis (basics

aren't learned in éléméntary and high school):

bedl
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9. Should the main emphasis of Special Option Rhetoric 105 be
error ?Fee writihg or Eiuency, tFéﬁéaiiting a body of Rndwiedge
or values 5
This raport (1) describes the Special Options Rhecoric program at the
UhiVeksiEy 6? I1linois, (2) documents some of the perceptlons of the program
held by current and former students, current and former teachlng assustants,
and administrators from the éﬁéiigﬁ 8epartment, Atﬁietic Association and the
Uhivergfty at iarée and (3) Feports some of the effects of the Special
Option Rhetoric PFééFam on sfudehts.
Hé:;: - :”:7:
informétiOh aebut éﬁé EFeéFéh; perceptibhs of the prégFéa; éha evidence
of the effects of the pFogram on students' attitudes and performance were
gétﬁéFéé From many sources. A variety of data coiieciion méthods were used

for purposes of valudatlon and multlple perspectuv’s The Sbeeiéi Options

Rhetorlc 105 class was observed for the entire class perlOd once a week

thrbugﬁbuf the 1982 spring semester éxcebt for the first two weeks and the

iééi week. The tutorlal |03 class was observed several times as was the
Athletic Aéébcéatibﬁ stuay hali: On two OCCESibhé ﬁeguiar Rhetoric 105, EOP
Ehétbrfc 165, and Specual Options Rhetorlc 10; were observed the same day.
Extensive interviewing was dorie, in perscn, of students, teaching assistants.
rhetoric directors, secretaries; Athletic Association officials and tutors,
librarians and high level University officials at their convenience. Some
former Special Option Rhetoric students and teaching assistants were inter-
viewed éy Eﬁbne; Quesifonnéirés— student wiitiﬁd ;éapies, and do-uments

from the Rhetorlc departments; Athletic Assocnatlon, and Acmission Of?iée;

at the UhiVérsify of lilinois as well as dociiments from the Rhetoric

i2
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departments of the University of Michigan and Ohio State University were also

used.

Plan of the Report

The section of the report relating the History of Special Options

Rhetoric is a compilation of different people's views, reported verbatim

from interviews of how and why the program originated because there is mo
interpretations of the history. The section giving the Overview of the
program Cohéiété bf photbgkaﬁhit dééé?fﬁéiéﬁs of both Specféi Options
Rhetoric 105 and 103 classrooms. The placement, profile of the Special
Options student; policies and curriculum infornatioh comss from English
éééé?ihent documents. The pértéptfbns of Special eétibns Rhetoric consist
of vignettes, researcher think-aloud descriptions, student products and

interview statements: The section on Alternativés: Other Special Rhetoric

programs are descriptions of other programs taken from their documents for
purposes of comparison to the program here. The section on Findings contains
analyses of the six main issues of concern about the program. The

Recommendations section lists some of the evaluator's suggestions for

improving the Special Options Rhetoric program. They are suggestions as
seen from one point of view only--the evaluator's. The evaluator is biased,
no doubt; because of previous composition and reading teaching experences
on the ééébndary and pos t-secondary iéVéi w%th remedial; éVéFage; and above-

average students. One tends to see things in the light of previous

experiences, and educational philosophies.

ju i
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Multiple Views of the Origin of the Program

Athletic Association Secretary

It is my understanding that prior to 1978, it was determined that
athletes needed extra assistance with rhétoric and so an agreement was
worked out wfth the ﬁﬁétbric Department for athletes to take a placement
test and those below were put in EOP 1047103: They were given credit for
these courses; but the credit didnit apply to a degreée and athlstes had to
be working toward a degree, so they had to take EOP Rhetoric 105 also. A
year later in ié?é, tﬁéké was a great uproar somewhere. | don't reaiiy
i{nok%/::Sbmebné said it wasn't rlght that aiﬁietes should be in ti‘!é EOF;

programs--they didn't belong there and there was then a bUdQét cranch.
that if they couldn't be allowed in EOP Rhetoric they would be thrown to
the wolves--they'd be put in regular Rhetoric 105 flat out. So someone

pleaded for a special course. The fall of 1979 was the last time athietes

were in EOP Rhetoric. Terry Cole, the Athletic Association Director,
worked with Steve Harris, the EOP Rhetoric Director. Steve Javeloped
Special Options Rhetoric 105. When Special Options Rhetoric 1057103 came

out then, it did apply to a degree. The athletes are glad that it meets

the degree requirements.

Former Teaching Assistant

The athietic department was not Suﬁpbktihg academic ends for student
athletes. They dumped athletes into the EOP Rhetoric classes. The Rhetoric
director said, ''You are not doing this to me." Too many athletes missed

classes. The compromise was--"We'll givé you oné last chance--a one

| 5%
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semester class called Special Options: Since EOP was funded with a special
state grant and was an affirmative action program, it was not really for
étﬁietes; but EOP had étceptéd athletes whenever they had space in a class

Special Options Rhetorlc was developed becauee students w;th low ACT

scores had been placed in EOP Rhetoric to éive them extrs background and a
tutorial, but this was éetiﬁé in violation of EOP ules. Many who needed

this type of EOP course were not from the EOP projram. About three years

ééé; FFdFessor Kinnémbh the head of the Engllsh department, decided we
classes because of the EOP funding. The money is specially alloééééa to
students with specual dlsadvantag Some athletes did ddéii?y; The
athletes are in the special admissions Eétééé?y If they did not have any
athletlc ablllty, then they would not be admltted to the UnlverSIty. 5o
because athletes are involved, it is a poiititai issue: The Uﬁivetéity
cannot set up special ééctidné for athletes SbeéiFiééiiy; Professor
Kinnamon got béim&SSibh from the UﬁiveFéity to set up a special rhetoric
program for anyone with low ACT scores. The dfffce of AdmiSsibhs published
information about the new rHetoric program. The program was for a §tddent,
thiinétance, WHU had an Aé% score of 10-15 in éﬁjiiéﬁ but uncharacterf-
sticaiiy Higﬁ Aé? math scores to balance it. The major question ot_hgﬁ
arose--how to make a Séééiai dptfoné Rhetoric program available to all

students, not just athletes, to justify it.

be &
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Athletic Association Director

There was a time an athlete could take EOP Rhétékié, but because of
budget requirements, tﬁat changéé; éé?é?é, athletes met the EOP CritErfé
now, they don't. The whole situation for Special Options Rhetoric is a
result of budget plus attitude. An attempt was made to fulfill the needs
of athletes who met the criteria. It might change: A commitiee is now
looking into the éducatibhai needs of the éiéﬁi?iééﬁfiy large number of
students who this institution with margiral writing (éndiotﬁér skills=Zor
else we wouldn't have Special bptfon Math and Psychology and Special
Communication courses as well as éhétokit) skills. All of this probably
because of EOP originally. These ésééiéi Oéfibﬁ courses are all one semester

and provide a one hour tutorial to assist students out of class. When

athletes were forced out of EOP, then Special Options Rhetoric was Started.
It is hypocritical if the in'stftuti'ori doesn't édﬁﬁdﬁf the special needs of
athletes and won't let them enroll in the EOP RHEtoric courses désighéa

for students with marginal writing skills. So what option did athletes
have? Only regular Rhetoric iéé or épeeth Comm. 111 and 112. How did
Special Option Rhetoric come abodt as a one semester course? Talk to

Professor Kinnamon.

English Department Head

Special Options Rhetoric got started through the coercion of the

higher administration officials through the prompting of the athlatic

zosociation. The practice had been for athletes to be admitted to EOP

before | came here. My impression was that EOP was for students carefully
selected and recruited for academic potential for whom academ]c support

6
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was provided to help correct social and educational ‘njustice. | am whole-

heartedly in support of the Ebé concept of the support of the University
ror this concépt. Athletes are not recruited for academic potehtial:;tﬁéy
are recruited for non-academic pofentiéi. When i discovered athletes in
EOP courses not designed for them; | traced the history and found when and
why it was done. There had been a éﬁéﬁéé in the policy of the NCAA.

Béfore, in the 65?]9 ]970§ the NCAA required athlétes to have a certain
grade prediction index for high school rank and At% scores. A statistical
ﬁFééiEfiaﬁ was made for APA--théré was a minimum for the admission of
athletes. When the ruie changed in NEAA and the Big Ten (now it is a C:-=
grade average |n high school--the ACT is not taken by athletes |n high
chool) an éé?ééﬁéhf was entered fhto ten years ago. | had no reason to
éﬁéﬁéét this wher | came here. %hé EOP director was on record as being
opposed to athletes in =0P: This admission of athlztes to EOP Rheétoric was
discriminatory in favor of athletes. | told this to the Athletic Depar t-
ment. Then much intense pressuré was Brbught to bear on me from the
Athletic Department. We fihally ég?ééé to have a Soecial Opfibn section
that must be open to Sﬁy student in the University with a de?fciency in
verbal skills on the SAT or ACT tests. So now ft is now éi;é?iﬁiﬁétory in
favor of athletes--now it is for all students:

My objections to a program dééigﬁéa for just athletes rest on several
grounds. First, it would be preferential to athletes and hot to other
students and there are such students--the physically hahdicébéé&; the gifted
in music and dance who need rélaxed standards . Fdeﬁéiﬁbfe; the normal
admission process combines verbal and quantifying tests for a composite;

't is not unusual to have good math skills but poor verbal skills and a

7
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good high school rank. %héSé students | felt needed a Special Options
Rhetoric program. The UﬁiVéFéEty took steps to notify such students of this
new ihétftdéiaﬁéi course that fs sémi-rémédial. | have éééﬁ generally
concerned in the last few years in the overemphasis on athletics and the
undermining of academic values. | have been distreéééd at the strides made
to disrupt academic fhtegrity sénce the arrival of those 5é551é interested
in athletic competitivenéss and relaxing standards to keep athletes eligible
at Big Ten universities.

Ovékviéwgéffspeciéi Options Rhetoric 1057103 ?kdg?éé

During the sprinc of 1981 the secretary of the EOP Rhetoric director
asl.ed an experienced EOP teaching assistant, Margaret Grove, to set down in

writing a Special Options section to be added to the EOP Rhétoric Subhléméhi

to the Rhetoric Héﬁéﬁéék; a description of the regular Rhetoric and EOP
Rhetoric EFégfams and a gu;dé given to ihStrUttofS Eéééﬁfhé Freshman Rhetoric
at the University. Untii this time, there was no written description of
Special Options Rhetoric of written guidelines. Margaret %htekviéwéa

Special Oﬁfian Rhetoric teaching 3ssistants and observed some Speci al Option
classes in order to gather data about the course.

The secretary felt the need for a written descriptisn and set of
guidéiiﬁéé Eéééuée the EOP director, who was also in CHargé of S;eciai
Options had resigned in May i98i and a decision was made by fhe English
Department, réathfhg the EOP Rhetoric éeé?éiéfy on the samé day as the
EOP Rketoric aiFééféfis resignation, to offer Special bptibhs Rhatoric
105/103 in the 1981 Fall semester. The secretary felt something needed to

be in print for the new EOP/SpeEiél Options Rhetoric director and theé new

5
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Special Options Rhétoric teaching assistants at the orientation week in

August. The written aégéFiption and guidelines were finished by the time

that the new EOP/Sﬁécial Options Rhetwric directs, was hired (two weeks
before classes began, August 1981).
The introduction to the Speciai Option Rhetoric 105 section of the EOP

Supplemént to the Rhetoric Handbook states:

PuRposE

The purpose of Special Option Rhetoric 105 is to add the benefit
of the tutorial session (Rhet. 103) to Rhet. 105 for specially
admitted students, many of whom are athletes, who are not eligible
for the two semester EQP Rhetoric Program. While some of these
students are academically marginal and need much more help than

we can give them, this course does give a fighting chance for
surviving at this University for the highly motivated student .

It is a conpromise course between Rhet. 104 and Rhet. 105, which
tries to give these students the little extra help not available

in the regular Freshman Rhetoric classes. Since this course is
based on ideas and materials derived from Rhetoric 1047103 and
1057103, _this section wil: be short. Please refer to those supple-
ments. for more detailed informatjon: The resc of this section

will concentrate on only the specifics of Special Option Riietoric
105.

Since Special Option Rhetoric is a comprom.5é between Rhetoric 164 and

Rhetoric 105 it is necessary to déscribe these two courses also. The EOP

SuEplémeﬁi,descriBE§ Rhetoric 104 like this:

Rhetoric 104, a three hour course, teaches the basic skills in

writing. In particular, this course concentrates. on the

rhetorical skills required to help the student become competent

in writing formal college essays. Among Rhetoric 104's several

objectives, the primary ones are these:

1) the writing of the focused one-paragraph response

2) the writing of the cohesive essay response

3) the use of close reading for both the students' own work and
assigned essays 7

4)  the use of a definite stance in topic and thesis sentences for
controlling argument

21



5) thé use of tiéﬁ§i§j§6§ between sentence¢ and paragraphs for
clarity and smoothness

6) the use of intrbductbiy and concluding paragraphs in an éssay

7) the use of definition, cdmpériSOh/Cbhtf§S§g description, exempli-
fication and summarization for expanding an idea legitimately in
order to avoid '"fluff' and "fiii" 7

3) the use of functional grammar émphéSiziﬁg standard punctuation,

appropriate diction and adequate sentence structures
Sp-cifically, the grammar work should emphasize these topics:

1) complete sentences

2) subject-verb agreement

3) accurate pronoun reference S

k) avoidance of errors in tense and number shijft
5) standard comma use

While these lists of objectives are not complete, they do indicate
the areas of emphasis and importance. Finally, Rhetoric 104 is N
designed to teach students to write clearly, succinctly and legically.

The description of Rhetoric 105 givén by the English Department to prospec-
tive teaching assistants states that.

Rhetoric 105 is a basic college course in expository compos i tion;

with an emphasis on argument, writing to persuade. The course
includes_all_elements of the process of writing: thesis; develop-
ment of an idea, logical organization of a theme, paragraph develop-
ment, sentence construction, diction; style; and the library research
paper. Often, instructors organize thejir theme assignments around

the rhetorical modes: definition; comparison-contrast, causal
analysis, process analysis, argument. Rhetoric 105 instructors
assume:that their students understand basic English grammar and
mechanics; but do integrate grammar into the course whenever
necessary.

During the semester, each student writes at least 30 pages of
exposition. This total number of pages includes a minimum of the
short (2-3 page) themes, at least foar of which are in=class
impromptus. The research paper is usually from § to 10_pages

long. Some instructors assign more pages of writing than the
minimum, which may or may not be graded.

The course texthooks include a rhetoric textbook, an anthology

of expository; prose; and a grammar and mechanics handbook. §tudents
also use a copy of Freshman Rhetoric: A Manual for Students,
prepared by the English Department. Studént essays are often

22




used in class to supplement the textbooks. . Instructors schedule
at least onme individual cohfeiéhééiwiph each student, to help
individual ize their writing instruction. Most students, however,

see their instructors in conference frequently.
After an EOP student takes the preparatory Rhatoric 10b course during
the fall semester, EOP Rhetoric 105 i5 taken, during the spring semester,

a course designed to be comparable to the regular Rhetoric 105 ourse.

EOP Rhetoric 105 is described in depth in the EOP Supplement:

EOP Rhetoric 105 is a four hour course, teaching various essay
models and the research paper. During the first few weeks of
the_ semester, the class reviews basic essay writing skills:
selecting a subject, focusing that subject; writing topic
sentences and thesis statements; putting the necessary back-
ground information into the introductory paragraph, organizing
specific.examples in the Béay; aFfiVing at a logical finish in
the conclusion._ . Individual students review sentence variety,
grammar and usage in Rhetoric 103 while class sessions of 105
concentrate on rhetorical techniqués and argumentation. Emphasis
is_also placed on polishing diction. The _instructor should-

additionally emphasize the need to use and retain these various
rhetorical skiils for later use in writing term papers and essays
in other college courses:. While essays in the Rhétoric texts
are worthy of analysis and examination, remind students that the
formal college essays requires a less flexible format wi=h
emphasis on argument and analysis.

Most of the rest of the semester is devoted to writing or prac-
ticing skills for writing the research paper. Your job, here,
will largely consist of persuading your students early and often
that the research paper takes time and effort because it -must be

their own argument and not a report on the material availabie in
the library. This research paper must be about something and not

about 8 pages long. The studerts will find that work. on stance
in 104 will help them in developing an argument. As part of the
research pcper assignment; the students will learn how to use the
library, how to avoid plagiarism, how to summarize, how to use
quotations and how :o construct and challenge the thesis. There-
fore the students will be learning the research paper as a step
by step process. As an instructor you will need to bring to
conscious thought all the little tricks you do automatically to
construct a well-arguéd research paper. To that end; you will be
structuring most of your assigrments so that the final version of
the term paper reflects what the students have been learning in
the course.

ERIC
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Thé Specia Oﬁtiéﬁé teachfng assistant then would be expected to cover the
objectives and content of the EFéﬁéFéféry Rhetoric 104 one semester course
and the regular Rhetoric 105 one semester course, two semesters' worth

of bbjétfivéé and content in oné semester: The TA would be expected to
have Fkéahént zonferences wsth the student as stated in the kéguiéf
Rnetoric iéé déscription and then add ¢t ihat th: tutorjal time for the
Rhetoric io§ class. The Supplement also describes the Rﬁetoric 103 course:

RHETORIC_ 103

Rhetoric 103 is a one-hour tutorial course taught in conjunction
with Rhetoric 104 and 105. It is designed to teach students how

to revise papers, how to proofread, and how ¢t improve skills in
grammar and usage. The Rhetoric 103 tutors are familiar with the
syllabus and texts used in Khetoric 104 <nd 105. They talk with
the instructor of this course to learn of their students' 7
performance in class: They demand a great deal of their students,

sometimes asking them to do exercises or_to write paragraphs at

home. But the tutoi's primary goal is to teach students how to
improve their writing by showing them why they have made mistakes

in papers; showing them how to correct these mistakes; and having

the student rewrite parts of their papers.

The Rhetoric 105 tutorial emphasizes revision and proofreading.
They will also concentrate on learning to use the U. of I. library

system and on writing the longer research paper .
The Director of EOE Rhetoric and Special Options Rhetoric described the
program to eiiéiSié students in a letter dated October 30, 1981:

Pear

Once again this coming semester Special Options Rhetgric

105/103.wi 1} be offered to marginal students as .an alternative

to regular Rhetoric 105. The Special Options section will require
the same amount and kind of work and will satisfy the same rhetorijc
requirement, but it will offer the student more individual help
than the regular Rhetoric 105. The Special Options class will be

linited to sixteen students, and each student will have an
additional; _individual; forty-minute tutorial each week. The
course is decidedly better than regular Rhetoric 105 for marginal
students because it increases their chance of successfully
satisfying the rhetoric requirement and competing in university
courses that require writing.
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Al though the Special Options section is not |isted in the

timetable, students may register for it in advance registration.

In order to do so students must either-have an ACT score of 15 or
below or my permission. If you are helping to register students
for Special Options, please make sure they register for the
following sections of both 103 anc 105:

$.0. Rhet 103--Section AA Call Mo. 08376 Conference
5.0. Rhet 105-~Section MM Call No. 08378 Tu Thurs, 9:30-11:00,
Room 137 Administration
These sections will appeéar in the Timetable Supplement and if there
are still seats, students may sign up in January at the Armory by
going to the EOP secretary at the Rhetoric table.

We will be happy:§§;$ﬁ§Wéf questions about Spécial Options or
confer with students about their needs; we arée in Room 3158
English (333-2085).

Sincerely,
birECtor, EOP ﬁhétoric

Placement for Rhetoric iOS

According to the placement policies of the regular Rhetoric 105;
Students with a 26 or 27 AET score may take It. No writing sample is
required for incoming freshmen or transfer students, but transfer students
may take the Transfeér Writing sample to determine their proficiency and
placement. Eb# Rhetoric students are placed on the basfé of ACT scores and
a writing ESEEIE administered during the summer. Students who score
between 16 and 25 on the ACT English test and fail the writing sample test
are placed in EOP ﬁﬁétbkic ieh; Those who do well on the writing sample
are placed in EOE Rhetoric 105. Students are placed in Special bptibh
ﬁhetbkic with ACT scores of 15 or below on the English test. Many students
in Special Options classes have single digit ACT scores and read on a fifth

grade level (or perhaps even lower). No writing sample is given. All
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transfer athletes are automatically placed in Special Options RRetoric with-
out the option of a writing sample test. The students placed in Special
Options Rhetoric 105 are less skilled and proficient, more marginal than
thosé students placed in the preparatory EOP Rhetoric 104.

Profile of Special Options Students.

Al though the Specia! Obtiéﬁ§ Rhetoric program is of fered to all
students w&th ACT éﬁgiiéﬁ §éores of 15 or below--the gifted in the Arts or
math or the bﬁyéiéaiiy handftéppéd or foreign born students in some cases,
the typical Special Option Rhetoric student is an athlete, typically male,
black, and a football or basketball éfﬁiefe; The spring semester iégé
Special dptibhs Rhetoric 105/102 class an enroliment of fifteen students.
of the fifteen, four were repeaters--athletes who had taken it before and
Féilea; one was a non-native bkiehtai student, one student had pre-
registered; a freshman athléféi 55& nine were junior coiiégé transfer
students--athletes from California. Of the fifteen, all were male except
one and all were athletes except one. Eaklief Special Option clacses
would havé looked pretty much the same ékéépt for possibly an engineering
student or two, and 5éfhép$ 3 iower ratio of transfer students: A dyslexic
student athiete enrolled in an earliér class, couldn't do the work and

withdrew. He has reenrolled now in a falli semester 1982 class.

Policies

The EOP Supplement has written policy statements for attendance and

evaluation. It does not have written guidelines for make up work resulting
from University sponsored events or unexcused absences. The policies

according to the 1981 EOP Supplement:
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ATTENDANCE
As with all our Rhetoric courses; attendance is required. How-
ever, you will have some unusual situations as you will be having
many athletes as students. . In your policy statement you will

have to let your students know that they may only be absent

because of_University sponsored events or because of severe .
injury: You will also have to state that you will be in constant

contact with Terry Cole in the Athletic Association Office con-

cerning all absences. Do not allow any other absences or some
students will disappear. Probably only a few students will have
attendance problems. These problems will be less freguent if you
handle them early; firmly and consistently. THis course is offered
as a service to these students, and it is to théir advantage to be
present.

Do not be surprised if some of your students have a grade
school reading level. While they will work very hard for you, you
may not _be able to pass them or to rate them higher than a low D.
These students are heart breakers, but do not give inflated grades
based solely on effort as other university courses will rapidly

reveal their deficiencies and render. your evaluation useless in
the long run. -Other students will do quite well. The best rule
of thumb, as with all students; is to take these students one at a
time and help them as much as you can: Then, they will take what
they have actually earned. As many of them are very competitive,
they will be willing to do the work you give them. Therefore it
is only fair to let them know €arly and often how well they are
doing: Be sure théy are thoroughly aware of the Grade Standards
Sheet right from the first day.

‘The students who come to us with poor skills may be tempted

t”. give up because of low grades; at this point you will need to.
marshall all your motivational skills because you never know when
that learning breakthrough will occur.

Since student papers are failed for plagiarism and the student

is automatically failed; be sure they are famiiiar with the uni-
versity policy of all work being their own work. They may come

here with habits acquired in high school which could make problems

for them. Keep in continuous contact with other Special Option
teachers so that you can catch any attempts at ''sharing the weal th'
early. Be sure that they understand that tutors supplied by the
Athletic Association may help them by talking about the papers and

by helping correct the typos BUT that no other helip is permissable.

Watch for heavily edited re-writes and out-of-class papers that

show unusual improvement compared to in-class work.
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CONFERENCES

Rhetorlc 105 |nstructors should _have at . least two conferences
dur:ng the semester. Those instructors who tutor and teach their

own students need not._set. asrge a separate time for these confer-
ences. - However,; those who are only teaching may use two of  the
Rhetorac 103 |nstructor s weeks for coriferences. Indnvudual

library tours are a good way to use these conference sessions.
Téé&ﬁiﬁé Assistants for Spéclél Options may have their own policy statements.
Here ls an example of one such policy statement from the EOP Supplement
Appendix used sometime prior to fall 1981,

;Viélles One standard office file ?aldér.ﬂ,Yagr first impromptu,
Wednesday, will be turned in in_this folder: Get one today.

Pen. Lined notebook paper for any classwork or exercuses
Typlng paper for out-of-class work. A huge enve lope for

research paper materials. Index cards for the research paper.

Course Exﬁiéﬁéiién' This is a Sklll course deslgned to further

your ability to write th° formal college essay.and to pollsh

your skills.in writing the research pagper. _Part of the research
paper will include intensive use of the. excellent library on

this campus. In addition, you will be polishing your skills
in the critical reading of expository prose.

ertten Assngnments You will write flV° paragraphs six éssays

and one research paper durlng the course. The first. essay,

the mid-term essay, and the final will be lmpromptu essays.

These impromptus will prov'de practice for final exams. The
out~of-class essays will help prepare you for the research
paper. (Qut-of-class essays will be typed, double- spaced on

standard 83" x 11" paper with 1" margins on 3!1 sides.
0r|g|nal Work: Be sure that all work turnied in whether in-ciass

or out-of- class is eompletely your own. Any re-wr:tlng

whatsoever by a tutor from the Athletic Assocnatlon or from )

any other source will_end in a failing grade on. the paper and

a failing grade in the course. Be sure any,typ[st who types

your paper understands that no editing at all will be allowed:

Rcadlug,ASSLgnments You wull be readlng McC rimmon and Decker.

You will be given quizzes on some assignments.

QulzZés Quazzes will be quen on the deflnltlon of terms 3as well
as on the readings. These grades will help decide borderline
cases.




Attendance: Attendance s required at every class and conference

meeting. Any absences other than those authoriz 3 because of a
University sponsored event or those resulting from you being
severely injured will lead to a failing_grade. These same
reasons are the only excises for missing conference sessions

as well. It is up to you to let me know in advance when you
will be absent for University events. You must arrange to get
the work and the notes and to make up the conference time:

Returning. Papers: Réﬁgiﬁ graded papers-to me during your conference
sessions. All papers must be on file in the Writing Lab,
English 315, in order for you to get a grade in the course.

The Curricalum

According to the héh&ééék; the course content and Sééignments for
Special Options Rhetoric 107 are described as.follows:

COURSE CONTENT AND_ASSIGNMENTS

B Because this course is a conflation of Rhet. 104 snd Rhet. 105,
the emphasis of the first third of the course is on grammar and
paragraph structure: The other two-thirds of the time should be
devoted to_essay structure and the research paper. Agair, be sure
to read the EOP Rhetoric Supplement for a description of specific
content for the two semester Rhetoric Program.

Specifically the assignments shouid include:

5 baragiaphsifiaéFinition, description, process, comparison/
contrast, cause and effect
6 essays (of 2-4 pages tybéWE?EEéﬁrfbr out-of-class work) -

classification, illustration, definition,,prOCésshgﬁéﬁysié,
comparison/contrast; persuasion. Three of these maybe will
be in-class impromptus; the Ist essay, the mid-term and the
final.

I research paper - of five to seven pages. Be siré this s

@ paper with stance and arqumentation and not a report:

- The emphasis of the paragraphs should be on limiting the subject
and using concrete examples or illustration for support: Transition
should probably be taught all along rather than as a separate skill.
Then; the emphasis of the essay should be on a well-focused thesis
statement which takes a Stance on a subject and leads to a well
structured argument of that stance.
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) You.may want to experiment with teaching the research paper.
It can be taught all in one block, or it can be taught interwoven
with the essay assignments and paragraph assignments. Either way,
you will want your students to start.choosing their topic or at

least thinking about it by the second week of the semester as the
course coricentrates on. che process of writing the paper more than on

the content. The students need to krow thejr subjects early so that

they can concentrate on developing their thesis statements, doing

the research and writing the paper.
This is an intense course for both the teaching assistant and the student.
It is interesting to look at the course content for EOP Rhetoric 104 to
see what the students would be expected to do and know by the end of the
semester and then to compare that to the Special Op-ions Rhetoric 105
course;

TEACHING RHETORIC |04

Keeping in mind that. the objective of EOP Rhetoric is to teach
students to write well, first consider what skills the student
must master to achiéve this goal. Because many of our-students
have not sufficiently practiced the basic skills of writing or have
never been taught these skills in the first place, Rhetorjc 104
cannot be accurately described as a remedial course. Instead; it
is a compensatory course as it will b&, for many of our students,
their first exposure to writing techniques they snould have been
taught during their high school years:

In addition to basic rhetorical problers, many of the errors
in EOP students' writing resalt from the difference between their
spoken dialects and_the requirements of formal English. Studente
shouid be taught the levels of language: use so that they can recog-

nize this difference. While teaching the structure and function of
written Standard English, we teach students to respect their own
dialects as well. As a result, for the first few weeks of class

and.tutorials, functional grammar and usage rules receive ccrciderable
attention: These rules should be reviewed briefly whenever necessary
throughout the semester: Specific gramnar problems are best handled
in the tutorials._ . In the class, quizzes_and written assignments

are especially recommended as they give students an idea of the

seriousness of the work. Therefore, each writing assignment should
be designed to enhance the student's writing ability, and quizzes
should cover basic writing skiils:

Judging from teacher and student comméhfs; the following

methods have been effective in teaching Rhetoric 104:
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2)

3)
4)

5)

The fol
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a combination of discussion and lecture

a combination of questioning and lecture .

the use of student's writing as models for rhetorjcal
analysis--emphasizing the positive whenever possibie
peer editing--students analyze and evaluate each other's
work (see sample shéet on page ) . . ,

the discussion of essays from the reader emphasizing
writing problems solved, then c¢iving the students a
similar writing problem to solve

COURSE rINTENT

lowing outline lists the rhetorical skiils and concepts our

students should krow how to use at the end of Rnetoric 104:

| Words and_Meanings
A. Diction-words to chcose and
words to avoid: slang, jargon
cliche, idioms, colloguialism,
B wordiness ,
B. Penotation/Connotation
1. Positive significance

2.. Perjorative significance

C. Dictionary and Thesaurus use
Il Phrases for Variety

A. Prepositional

B. Participial

C. Infinitive

D. Gerundive_

E. Appositive

Il Sentence Patterns - Emphasizing
completeness and variety
A. Simple
B: Compound
C. Complex
) D. Compound-Complex
IV Punctuation
Period.
Question Mark
Semicolon
Colon
Comma
Dash
Parenthesis
Hyphen
. Apostrophe

A
B
€
D.
E.
F
G
H
|
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Vv Elements of ertlng

Stance - Argument

Tone

Audience

Paragraph Structure

1. Topic sentence

2. Support ,
3. Cbht]ddiﬁé statement

OO

1. lntroductory paragraph
2. Thesis statement
3. Paragraphs of support
b Concluding paragraph

F. Methods of Transitjon
1. Pronoun reference
2. Repetition of key words
3. Transitional words and

__phrases
G. Proofreading
Vi Modes of Organization

A. Directions - emphas:znng log-

N ical secuen.e

B. Description - emphasizing cori-

} creteness. -

C. Exempllflcatlon - emphasnzlnﬂ
support

b. Summarization - emphasnzung

7 conciseness

E. Definition - emphasizing con-

trolling. arédﬁén*

F. Comperison/Contrast - empha-
sizing thoughtful expansion

G. Combined Modes - emphasizing

appropriate response

COYRSE ASSIGNHENTS

, This course requ:res a minimum of seven in- class paragraphs
and seven 2 to § page essays. You have the option of increasing
this quantity. Additional exercises and quizzes will help the
students quickly grasp the specific grammar points and also any
terms you niay want them to memorize: The paragraph and essay
assignments should be specific, including an explanation of the
problem involved in the. assignment, the length of the response and
the due daté. The student then, knows what to expect, and you know
what criteria to use in evaluatlng the paper:

Ca.
o
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A student taking EOP Rhetoric 104 and 105 would write sevan in-class
paragkapﬁé; fifreen essays, and a research paper. A student tékfhg Speciél
Options Rhetoric 105 would write five paragraphs, six Zssays and a research

paper.

The texts used in Special Options Rhetoric 165 are non-remedial
Eéifbooks, texthooks typically found in any freshman composition ciass in
any univérsity. The texts used in the spring semester 19é2 section were
these:

Bell and Cohn: Rhetoric 3 {used for the first half of the course)

Winkler and McCien: Rhetoric Made Plain

Rorabacher and Dunbar: Assignments in Eipééiiiéﬁ,

Perceptions of Spééiéifdéiigmrkhetoric

Current Students

Student perceptions of the 1982 spring semester section were 3ssessad
by means of student-written letters to the Director of Rhetoric, R. Baird

Shuman as well as by student concern statements and a questionnaire. The

letters were Wkitteﬁ éBéut seven weeks into the éoﬂF§§ and were supposed

to state student ﬁéfteptions of the Strehgthé éﬁa weaknesses of Special
optiéﬁé Rhetoric 105/103. The letters were assigned by the teaching
assistant af the éVéiuatoig Féadégf; and were actually sent: The letters
formed the EaSis for 103 tutorial comm:nts and revisions. The four letters
that follow are typical letters and iiiustrété the variation in ability to

write a formal letter.
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Létter 1

R. Baird Shuman_

Director of Freshman Rhetoric
Box_ 71 o

Department of English

608 S. Wright Street

Urbana, 111. €1820

Dear, Sir

l,émié éédaéﬁf inrolled in Rhet. 105 Special Option section who

happened to be a non-transfer student nor an athlet but 3 foreign student.

| am writing this letter in hope that you will share an idea that |

have about my class. As you know, the admission policy of Special Option
section is limited to athlets and transfere” athlets. However, it is my
personal opinion thar this particular section should alsc be open to
foreign students whose Englisi level is higher than ESL students but lower
than reguiar rhetoric students.

| would like also suggest that the testing.system in English depart-
ment is not fair for students with foreign background. It is because that
foreign students are almost forced to take ESL courses without being fairly
tested; not onlv written exams but also oral exams should be given. Thus,
it is my wish inform you that . . . .

ancerely yours,



Letter 2

. Dear Dr. Shuman, my name is_Randy Miller | am 3 Transfér Student from
Long Beach City College in California. | transfer to the U of | to fearther
my education. and to play football. My reason for coming here was because

I Tike people and the U of | is a good academic school.

I'm enroll in Rhet. 103 and 105 botk of the Rhet. courses have he Iped

me to become a better writer. _When | first enrolil | did not krow how to
write, it's taken me about five weeks to learn how, now | have improve my
writing skill. The work | was doing was D- now | am doing about € work.

| only have one complaint. That is that I think the Rhet. teacher
should take under consiteratian that the freshman and transfer student
don’t have the same English skill as a seniar or a Juniar.

Sincerely,

Letter 3

Dear Sir

My name is George Bailey and | am a new student here at rhe University

of I1linois. | am also part of the fighting I11ini football squad.

7 Presently | am enroiled in tHé”ffésﬁ@éﬁ”PHéiéfic course, therefor
I'm writing this letter to let you know how much | respect you for such a
well organized course. This course has really heip me alot. 1| am now

able to write paragraphs and letters more effectively than | have in the
past. _| personally hope this course continué here at the U of | because
for the incoming freshman, transfers and others who are planring to attend
the U of |, this course will really help them as well as it helped me.

Al though this coursé has been very helpful theres one thing | recommend

to better this course: For the inconers who are plaining to take this
course, warn them of the plentiful writing that is required in this
course. Thank you.

Yours sincerely,

Qo
ani




32
Letter 4

Dear Doctor Shuman:

- 1.am currently enrolled as_a_freshman at the University and | am
registered in a 1037105 Rhétoric class. | am if the college of Applied
Life Studies and thinking of going into sports Medicine. College has
been fun so far and | am doing fine in most of .my classes. | am living
at Bromley Hall and | have made reservations for campus housing next
semes ter.

My Rhetoric class has been very helpful to me, especizlly the tutoring
section; which has help me on oy term paper. The class is s good size
and everybody gets help. The books that are used are very good and easy
to read and understand. My T.A. has been very patient and helpful to me.

This course will help me out because | am not very skilled in english

writing skills and | am also pressed for time because of the many things
I 'do. All in. all, | feel this course will benefit me in the long run and
' will be able to pull off 3 good grade in the class.

The rhetoric class 1037105 is a very sustained class because their
is much to learn and a lot to do in a relatively short period of time.
My T.A. has expected much of both me and the other students in the class.
Since | am not the most skilled writer, | must work hard to gét good
grrades on my papers: The term paper | am doing is hard and takess much of
my time. 1'm sure | will make it through the class, and make it with a
good grade.

- The rhetoric class 103/105 is a good class. | hope that you will
keep this course in further years. | would suggest that to improve the
class, you should have more tutoring time for the student. This has been
the most heipful to me and I'm sure it has helped the other students.
Thank you very much for your time and have a nice day.

Sincerely yours,

About halfway into the course students were askéd to give three concerns
they had about Special Options Rhetoric 105 and three concerns for Special
Options Rhetoric 102 in order of importance. The nine students present in

class that day responded with the following concerns.



The Concérns of NihéWSEEééﬁféﬂférﬁSPeciai Optionc Rhetoric 105 Class

Student 1: My first concern is whether: | will te taught how to write
papers correctiy.

Student 2: My first concern is whether: | could imprové my pronounceseat;on
by using verbs, nouns, adjectives, and éxc

Student 3: My first concern. is whether: knowing if 1'11 be able to get out
of this course wit: a descent grzade and at the same time knowing
I'11 te able to write descently after | finish this course.

Student 4: My first concern is whether: | get a good grade or not (l'm on
probation).

Student 5: My first concern is whethei: the class is. functioning at a good
level compared to the other Rhetoric 185 courses.

Student 6: My first concern is whether: | learn something and | éctuaiiy
get something out of the class besides a grade.

Student 7: My first concsrn is whether: | learn how to wrijte better.. |
it

r. 7
ing and

feel that Rhetoric 105 helps mé to learn morc about wr
how to do research papers.
Studerit 8: My first conzern is whether: | can successfully pass this course.
Student 9: My first concern is whether: me learning how to write a paper
and learning the different parts of an A paper.

Student 1: My second concern is WHéEH§E§7717Wiii be taught some basic

English, such as grammar, punctuation, etc.

Student 2: My second concern is whether: Writing my paragraphs. | need
and want to really understand how to write a perfect paragraph.

Student 3: My second concern is whether: this course will help me later
in the future.

Student b: My second concern is whether: is to léarn more about using
the English language correctly.

Student 5: My second concern is whether: the class will be beneficial
when and if | take more advanced Rhetoric:

Student 6: My second concern is whether: We do the proper amount of work
for the hours we spend in class.. It seems to me that | put in

several more hours than the credit that is given.




Student
étudent

Student

étudent

Student 2:

étudent

Student 5:

Student
Student

Student

Student

Student

Student

Student
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My second COncérﬁ"ié @ﬁéfﬁéfi | also feel that Rhetoric has
helped me to improve my English skill.

My §§§6§3 concern is whether: The T.A. can have éﬁBdéﬁ patience
to get me to bz a better English student.

My second concern is whether: | pass the class.

My thira concern is whether: or not the TA will bury me in
homework assignments.

My third concern is whether: It will improve my reading habits.
Reading is fun to me; but | do not read enough. | think Rhetoric
105 will help me in plenty of ways.

My third concern is whether: studying and_being sure | have all
my assignments in on time. | must_really be put in alot of time

with my third concérn in order to attain my Ist concern.

My third concern is whether: |'m getting a good undérstandfhg
of Rhetoric.

My third concern is whether: We get enough time to write a good
paragraph when it will be graded.

My third concern is whether: The T.A. knows how much it will
be appreciated if they could make you a better student.

1y third concern is whether: | get an A or B out of the course.

Otner concerns | have are: to be told when papers are to be
graded, and spend many more hours out of class than given
credit for.

Other concerns.! have are: The amount of stupid busy work we
have. We are constantly being given assignments which a third

grader could do. It takes up some of my valuable time that |
could be spending in other constructive areas.

Other concerns | have are: The restrictions about missing
classes and homework assignments.

Other concerns | have are: |I'm really doing great or whether
I'm doing good.



The Concerns of Nine Students for Special Option Rheféﬁiéfl03,Tutorféi

Student 1:

Student 2:

Student 3:

Student 4:

Student 5:

Student 6:
Student 7:

Student 8:

Student g:

Student |:

Student 2:

Student 3:

Student 4:

Student §:

My first concern is whether: | will be tutored enough to helE
my grade average.

fy first concern is whether: All my paragraphs and essays are
all correctly. | will like to no if the commas, spelling, and
other are perfectly wright.

My first concern is whether: |'m really improving on class

work by taking time out to go to these classes.

My first concern is: To go so | can pick up that axtra one

hour credit.
My first concern is whether: The class is beneficial .

My first concern is whether: | learn something in that 40
minutes that are given.

My first corcern is whether: Rhet:. 103 helps with grammar and
skill and spelling.

My Fjrst,cohCein;js;@ﬁéﬁﬁéE§ | can really recognize if the
teacher looks like he/she really cares for me as a person and

really wants to help me.

My first concern is whéthér: Finding out or all my work in.

My seconc concern is whether: The TA is genuinely concerned
enough to help me.

My second concerh is whether: My reading habits has produce
better. | would really like to no if my reading is moving along
quickly and faster, and | know what | am really reading.

My second concern is whether: My instructor wiji,actgéjjyrféii
me how | stand as far as grades and whether or_not | need extra
help. Also what | need to do to a an '"A" out of this course.

My second concern is: discussing my work in class in order that
I may become a better Retoric student and an ovéral| person in
the category of English:

My second concern is whether: the class accomplishes anything.



Student 6:

Student

étudent

Studént

Student

Student 3:

Student

Studént
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My second concern is whether: | get bored very easily and |
don't keep my mind on what is going on.
My sacond concern is whether. | can comprehend to any mistakes

} might have made on a pap.r:

My second concern. is whether: ,Findfng out the thing | do kncw
as well as the things | don't know.

My third concern.is whether: that | see steady improvement

on my part throughout the semester.

My third concern is whether: IF my Eéaéﬁéfiisiﬁéibingrme as
much as she really could. By her pushing me harder | think my

learning habits will increase hetter.

My third concern is whether: 1'l} bé able to tell her how or
what | think of this course.

My third concern is whether: or not | actually learn anything
from the tutorials. This is important because it's a big waste
of time to go and learn nothing.

My third concern is whether: | can prove to myself that | can
pass this course,

A content analysis was performed on thesé concerns by labeling the topic

mentioned in each statement and then looking for patterns for each of the

thrée concerns for both Special Options Rhetoric 105 and 103. The results

are Sﬁawh in Tables | and 2.
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L ~ Table 1 - . N
Content Analysis of Student Concerns for Special Options Rhetoric 105
According to Importance and Frequency of Mention
Topic 7 il 213 Frequerncy

Learning/improving language competence
Basic skills for standard English usage/
mechanics , 3
Writing-general, paragraph,/research paper 6 | 1 I
Reading o , |
Oral pronunciation ]

- = 00\,

Total 7 74 |2 I3

Grades 7
Good grades 30
Passing grades ] ]

N g

Total | ‘REEN 6
Special Op. Rhet. 105 Course : |
Preparation for future ] I ]
Preparation for future rhetoric courses. ) 7 ] ]
Comparability with other Rhet. 105 courses ]
Tota! 7 1 {2 3
Assignments ,
Appropriate amount NERD |
Appropriate amount for credit given I 7 I 2
Appropriate time for in-class assignment ] . |
Knowledge of assignments to be graded 1 ]
Busy work,; age appropriate. ] 1
On t'm=/missed restrictions | ] ]
Total N {24 7
Teaching Assistant , ,
Patience S - I . I
Student appreciation awareness ] 7 ]
Total R 2
Evaluation 7 ,
Truthful/infoimative , ] ]

Self-discipline
Studying/on time ass

0

=
3
o
]
a
wn




Table 2 :
Content Analysus of Sp. Op. Rhetoric 103 Student Concerns
According to Importance and Frequency of Mention

Concerns 7Iotal
Toéiég i 2 | 3 Frequency
Tutornng Tnme ) .
Adequacy for passung/lmprov1ngigr§ges i ]
Adequacy of 40 minutes fcr lzarning | 1
Cost effucuencyj;tutorlal time vs. 105 .
class improvement R ] %
Total 3 1. 4
Teachlng Assustant ] -
Concern for student/really wants to help [ 2
Available help for reading improvement - o ]
Available help for skills-grammar, spelllng ] ]
Challenges for student for better learning 7 ,
habi ts 7 ] ]
Total 2121 - 5
Feedback  _ ,
About pgrgg[aph/essay correctrness-mechanics ] ]
About student status tc assignmént requirements ] : ]
About actual grade status ] 1
About rieed for extra help I ] ]
About how to get an A in Sp. Op: Rhet. 105 ] ]
About how to improve in Rhetoric/English : :
language ] ]
About what student knrws and doesn't know : | 7 ]
Possibility of honest 103 evaluatlon by students | ] ]
Total - 2 ] 511 8 -
Attendance : 7
Enough to get thra one houn credlt ! B ]
Total B 1 I I
Sp Gp Rhet. |O3 ) -
Can it accomplish anythlng . ] ]
Will it be boring or keep attention I : I
Avallablllty of one-tu-one special help | |
Total 2 ] 3
Student Awareness/Understandung/Self concept )
of steady improvement throughout semester | ]
proof of ability to pass the course : | I
~ccmprehension of errors made | I
Total - 12 3
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Near the end of the course studénts were given a questionnaire with a five
point scale to assess how they felt about tine course. The reésults are shown
in Tables 3 and 4.

Rank Qrdéred,MééﬁiéVéféééio? Student Responses to
Before and After. This Class With M an Gain

Before After Gain

| BéiiéVéé | could organize my ideas c.early. 2.86 3.57  +.71
| thought | developed my ideas adequately. 3.14 3.7 +.57
| thought | was arcompetéﬁé writer. 3.00 3.43 4.53
I Eéé confidence in my ability to say Séﬁééﬁiﬁé o s

worth reading. 3.14 3.57 +.43
I tHSﬁ§HE | could spell and punctuate atcebféﬁiy. 2.71 3.14  +.43
| thought | dgéé words carefully and précisely. 3.600 3.43  +.43

| regarded writing as a way of straightening out : o ,

my own thihkihg. 3.00 3.29 +.29
| often revised what | had written before | - o
considered it finjshed: .57 3.86  +.29

.29 3.57  +.28
243 3.71 +.28

| liked to write.

i bel ieved my vocabulary was adequate to my needs.

(VS N VN IR US J

| thought my teachers were only interested in

finding errors in what | wrote. 2.43 2,71 +.28
| understood that many people react emotionally ' S
to language choices different from their own. 3.43 3.66  +.23
| found essay tests frightening. 2.7 2.86 +.15
| usually proofread my final copy and made the o o
necessary mechanical changes. 3.71 3.86 +.15
| worried about the ""correctness'’ of my writing. 4.57 4.c7 .00
| varied what | wrote according to the needs of o B
my audience. 3.57 3.57 .00
| was sure | could récognfzé ''good writing." 3 29 3.29 .00
When | tried to write something, | had troubie o o

getting started. 3.71 3.7! .00
| believed teachers cared more abo.t what | o o :
said than how | said it. 3.50 3.1 -.36
| had trouble finding support for my iueas. 3.43 3.29  -.14

o 43




Table 4
Rank Ordered Hééh
I had enough opportunity to write outside of
class.

Class discussions helped *o stimulate my
thinking.

| _usually onderstood what the teacher was
talking about.

The responses | received to my writing helped
me in making revisions.

| understood the teacher's coiments about my
writing:

Class exercises were directly related to writing
probiems.

The teacher encouraged students to express their
cwn views even though the teacher disagreed with

them.

Everybody in the class was: encouraged to

participate in the discussions.

Class discussions gave me ideas for my writing.

| understood the purpose of Ehe assighments.

| had enough opportunity to write in class.

The teacher encouraged students to ask questions.

The responses | received to my writing helped me
in the next assignment.

The teacher's comments on my writing were positive
and sugpportive.

The teacher's evaluation of my writing seemed
fair.

THE EéééHéFVWéé available for consultation when
| needed help.

The teacher seemed to value me as a person.

Y

Average of Student Responses
for In This €lass Statements




Table 4 (cont'd)
The teacher we | comed student "uggestnons for
activities, assignments, and projects.

When tests were returned; students were glven a
chance to ask questions and understand what
acceptable answers should have been.

The teacher returned my assignments within a
reasonable length of time.

The teacher sometimes appeared bored.

e.phasized in the class.

The teacher seemed more interested in some
students than in others.

The teacher explained the basis on which grades
were given or evaluations made.

The. teacher sonetlmes ridiculed student comments
or student writing.

Even though the teacher criticized my writing, it
was always treated with respect:

| had enough opportunity to write about my own
interests:

| believed | was writing only for the teacher.

| had opportunities to write for varijous audiences.

| thought my creativity was being suppressed.

The teacher somet imes wrote wnth the class and

students had an opportunity to discuss the teacher's

writing.

me in my wrttlng

What | wrote was frequently shared with other members

i had opportunltles to work in small groupc in revising

and editing what group members had written.

Vo8
QR

Sk

.00
3.00
.71
.71

71

2.57
2.57
43

2.29

b1



42

Former Students iégo

An Enginéering Student: | think the teacher did a good job; but a lot

has to do with the student wanting to get "into' the course. The course
seemed like for footbali players--most of them weren't too serious--boisterous
football players. Getting across the seriousness is the most important

thihg for Ssééiéi Oﬁfibns; | don't iike to write papers much yet, but if

| have to | can. 1've written two papers and did Sksy--ééf c éfades on

them. | don't feel they spend enough time on paragraphs in Specféi Options.
The teacher had to rush into the essay:

A Footbull Player: it was all right--really. | got hurt in Football

season and missed a ioi--héd to rush and get in my work. | didn't get "into
it." | really did learn something though:. It did heip. | write letters

to my girifriend=-it helped me on composition. | used to just throw words
together. | have a couple of papers due now and | have more self-confidence.
| don't have to rely on the tutors as much: Now | can pian it myself--1"'n
more self-reliant now. | used to think of something--any old thing and
Wkite it down or copy out of a Look. The way we did it in there was bféffy
good--the tutor--met with her--pretty effective, a teacher by ourselves.

We cleared up stuff. And in Eééhééﬁ, the homework assignments.

Another Student: It made no difference at all for me. All we did was

write Eéﬁérg but weren't taught the technigues. You can't learn to write
by just writing a lot. It didn't help much with grammar. | thought it
was superficial. | think the course should start out with basic grammar
Befbré wkitihg; | think it should be made two réquired courses--grammar
plus writing. Many had trouble with the course because they have problems

in grammar and writing.

Q 46
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Another FbéfB;li,EiSyéEi | thought it was a nice course: It helps

yéd understand how to write a paper and do research: My writing is better
than it was--it improved. But | couldn't iearn enough in one semester--it
is not really in miha;-iﬁéy push you too fast. | have had papers to do in
bsyéﬁéisay, Black History, and Speech Communication==1 stiil éiways have

Ey papers checked over by my tutor. Tﬁéy need to do more about reading in
fht course. A paper may be an A béﬁéf; but if you misunderstand keading the
assignment, then yéd ééf a low grade. When | first came | was éiéyiﬁé on
the football team. Now my goals havé changed. HNow I'm in Business
Administration. Now | am more responsible academically: Now | want &
degree. Theén | didin't. At first | was told to just hang in. It is hard

for me to maintain a 3.00 now, but | want to go beyond 3.00. Once | had 3
ter page paper. | did four papérs since then. My study habits are better
now: Now | know | can do ten pages and ''get into it" but Still get help

from the tutor if | need it:

A Non-Athlete: | thought it was pretty good. The tutorial was pretty

good--one on one. It made a big difference. My grades would have been

lower. | get solid Bs and | have sel f-confidence. In my class only two
out of fifteen were not sports people. Some of the athletes didn't take
written, scribbly-~they didn't think the class applied to what they were

doing. The other non-athlete and | got good grades. | got a B.

Former Teaching Assistants

1. The problem is that is only one semester. Obviously we are déaling
with kids who need two semesters: It is better to put kids in this class
than in regular Rhetoric 105. The athletes have a right to an education.

47
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The TAs have to worry about passing students--the student athietes schedule
and arréngihg your class to fit the course Eéadifements and the sports
calendar. "I have a Ffiaéy éahé and | won't be thére.'' More hassles! TAs
are more empathetic with athletes now but aré torn betwsen hurting the
students' sports caréers and hirting the students' academic future. We have
to play God. ?hefé is an ethic issue. Should students be allowed to get
a degfeé without the mental capability?

2. Special Optfoné is an experinent--so probably they will go to more
than one seméster. | think it is a great idea but | think it is not as
effective as it thid be if more than one semester. A dismal writer can
bhiy improve so much in one semester, eépeciéiiy if he is piayiné footbal
and has three other classes, too. The whole special admit idea is not
good ide3 on Such a small scale. |t needs to be expanded tenfold. A student
should come in on a four, ?ivé; or six year prosram, depending on his skjlls.
The University is being completely irresponsible in the few specially dis-
advantaged students it accepts. éight now the University admits the upper
crust of mihOritiéS, except for ééﬁiéiég. It's §tupid. There are thousands
aha thousands of low income students who could get a degree here if they
had a year of preparation. There should be an éiﬁii&iiiy stated five year
specféi admit program where students have the first year to adjust and take
introductbfy p@éﬁé?ééé?? courses but with the usual high standards ébbiiéé.
It will never agbpén-—money. And thé Alumni wouldn't like jt. They dor.'t

view the U of | as non-elite.

.
Qo
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A Former EOP and Sp. QE‘,jééésng,Aésisiahi

Special Options should be a two S&méster course--there's too much to
cever in stteén weéeks. You have to teach about §éﬁiéhééé, paragraphs,
essay style and the research paper simuitaneously. But people did improve.
| feel Special Options was something stuck on to the composition curficulume-
it was not thought out. Attendance was a problem: | would have people
missfng eight or nine classes in a semester on Fridays--remember there are
only thirteen weeks of actual teaching. One of my former Special Options

students is now doing free lance work for the baiiy I11ini=Re's 5558. He

had Eétentiai but never a course that went about ééééﬁih§ writing
sySteméticéiiy. i éhjoyed teaching the Sﬁééiéi Option course--it was
challenging--different. But there is much more work for the TA. ?he pace
was so fast that | felt like giving everything a iick and a ﬁ?émigé. In
EOP Rhetoric fhere is a standing offer for students who get a C grade or
lower to rewrite the paper, but in Ssééiéi Options there is no time for
this rewriting. In EOP the students diction and grammar was not bad, but
it ié;é big problem in épéciéi Options. The Athlatic Déséfiﬁéﬁf tutor
tries to patch up théik papers--they work with them too much on e§5ays

and writing; Tﬁéy should have worked with them on diction, grammar, uSégé,
mechanics--but the goal is to get them through the 105 course come hell or
high water. There's the problem here at the University of prejudice
against athietés-;tﬁét éﬁéy are éiﬁ;id, won't do the work. In my class

most of them did work: The whole system works against the football Eiéyéf.

A Former EOP. and Special Option 103 Tutorial Teaching Assistant

The main bkobiem for a Special OEEiahé 103 TA is attendance and the

paper requirements. In EOP courses there are strict requirements on due

49
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not so because the Athletic Association gives the athletes four excused
absences. When they are absent so much, | couldn't work with them. |
could giVe them an UESééiéféEféPy gFa&e but | couldn't discuss anything
with them when they did come because ro papérs were done. It was hard to
build momentum. |If students don't show ap; there éé 66 ﬁenaity, numeriCéiiy,
only a Uor S, so most don't take the tutorial seriousiy. Communication
breaks down because goals are different--1 can't reach them. They've been
coddled before and now as athletes. Other students have to work with the
tutor and 105 teacher only=-but these athletes have another tutor who may
help too much. 1f a student came to every tutorial and clasé and ias very
sérious about the work and had the quality of time--1 mean kestéd::tﬁéy
work eight hours a day, a full time job--their minds are not rested--and
they do need a social life-=so there's no serious effort. Human nature as
it is, they cut tutorials and some athletic association tutors doctor up
their papers. It grates on me because when | work with EOP students and
see the progress they make bécause there {s no other tutor to work with
and they have the quality of time--when | think about it. The other tutors
helping the athletes and the athietes letting them do as much as possibie
(cause the tutor's job Is to heip them get through the system)--well.

it's a problem of ethics. Also=-the §bé6féi Options 103 is a total waste
frastrating and sets up a bad relationship between tutor and student. When
the student does come, precious minutes are spent talking about discfbiihé

and when we'l] meet again and why he didn't come. | can tutor and counsel
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them until I'm blue in the face but there will be no real improvement if

there's no support from the Athletic Association.

A Current Special Géfjéﬁﬁiéaéhing Assistant

My major gripe is that the students are not ready for the Rhetoric 105

level. Obviously they didn't come in at the same jevel as typical U of i
freshmen. The UhiVéF;ify knows this when athletes are feciu?téd4zéﬁéy

tell them “Caﬁé here, come to this échooi;“ and then Eﬁéy close their eyes
to the admission policy. But you can't take these students and expect them
to do the same work as regular 105 even with the tutorial. | feel the
Special Options students need a ful ] year of remédial courses: How can |
start with the sentence level and get them comfortable with that, comfortable
with paragraphs, and the essay, a'il in thirteen teaching weeks? We lie

to these students when we tell them they'll be writing proficiently at the
end of Special Options Rhetoric. We are cheating them. If | apply the
should they be made to fail? |If éﬁéy started in Rhetoric 104 for a year
and then took 105, then they'd feel like they were progressing up rather
than failing 105 several times like many do. The Handbook teiis TAs "'if
they don't come up to par you won't be able to pass them.'' It is really
telling the TA "Don't expect any miracle.' Then it says; 'Motivate them,

but, if you have to, give them a low D or F.' My peer advisor said |

should spend four weeks only on the text Rhetoric 3. This is the seventh
week of class, and | am still on jt: 1 did not get through it in four
weeks. Technically we are doing essays now. | won't get to Argumentation.

The students find writing not énjoYabie;:hardi-BéiﬁFdi. I Z>n't blame them.

#U\
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Writing isn't easy--comfortable. They haven't gotten comfortable with the
paragraph==if they had sixteen weeks with the paragraph | could §éi them
comfortable and confident with thé peragraph. | feel dﬁééhfoftabie teaching
this--1 had no background in rhetoric--1 have no background in téachihg the
kind of stuff expected in here. | Fad knowing EEEE but not knowi ng E§E1

| can't anticipate problems;

Tﬁéﬁéﬁééiélﬁbpiions Director

| have Special Optiaﬁ§ EEéFFing problems. No one wants to teach it.
It is much harder to teach--there are more frustrations: more discipline
EESBiéﬁgi poor attendancé; motivating Siddéﬁféi the students are as good
or bright to begin with (we don't Eﬁ&w the ACT scores for some of the Junior
Collége transfers but we sﬂgpect they are low--others are fifteen or below) ;
they must try to do an impossiblé task in one semester--the futility of it
all; the knowledge that chéy as teachers willi fail--failing themselves,
failing the student and tauéﬁé in the middle of conflicting demands-=-the
English Department teaches demands versus réaiitiés; some don't Iike
athletes--they prefer minority students to athlefes. The minority students
the casé. They are equated with special priviiégés and cheating in the
system; | won't use some qualifiéd TAs because of their athietic attitude.
Some 1As are not trainéd in grammar4;tﬁéy don't like it. | taught a weird
class last semester--part EOP and part Special Options. i iikéd Pt--it
was fun to teach. |'d consider teaching a Special Options class again in
the fall semester because thzre's an ihtéfééting research problem to explore.

My thesis is that one can write and be taught if he has something to say:
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But | am frustrated because the class would have to be a bona fide kegulék
Rhetoric 105, and 1'd have no freedom to ekbiofé the thesis--the research

paper would get in the way. | could if | had two semesters.

An Undergrad Reference Librarian

Special Options is a program under fire from people in the University.
In December the director didn't know if there would be a Special Options
coursé this spring of who would teach it: When | gave the TA oriéhtatfon
on déﬁdéfy iﬁ; it wasn't determined yét who would teach the class which woulid
Beéin six days later! The present TA was being considered because the TA
who had béen planned on to teach it suddenly left to teach elsewhere. |
thgnk Sﬁééiél Options is a real inte—eSting program. | think these students
are my favorite to work with. | could never understand why some T35 don't
want to teach them--if | were a TA, |'d want to teach them. They are so
unpréténtious. They have a lack of sophistication--they have the least
amount of library skills. so it is rewarding every time they find something
they are interested in and are successful. Today several came by--one
especially, James WéES, he wears diamond ééf?fﬁéé--a dresser--a man about

campus=-high self-confidence in- comparison to some--Jamés came by with his

rough draft of his research paper and wanted some Héib. | have a close
relationship wfth these students and it carries on from semester to semestér.
| think James' research skiils are sophisticated and far outstrip his
composition and reading skills. It wiil be interesting to see his paper--
his topic is the Effects of TV Advertising for Food on Children and Their
Desire to Have These Foods: The Special Option people feel a sense of

accomplishment, success. | have seen an increase of these this semester.

3
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For examplé, when | looked at James' bibliography cards, | rioticed he didn't

Useé the Readers Guide but Eéychclcgicaerbstrécts. Also, last month | went

to the main library and saw about fiftéen Special Option and EOP students
using the main catalogue in the Reference room: They are learning how to
identify appropriate materials in many different environments--learning

the thought pFocesses, learning how to learn. Last week a Sbééiéi Options
student taking another class came to my aesk4LC6hfiaéﬁi--wiEh three other
classmates and told them, ''She'll Eélp us.'" They transfer the research

skills and attitudes from Special Option Rhetoric 105 to the library as

an information source. They are changing research and library attitudes.

The College of Education Dean

Special Options Rhetoric? There is a University policy and an !llinois
Board of Hiéﬁé? Education policy égéinét remedial courses and this smacks
of it--but it uses the same téxtbobks as the Fééhié? rhetoric course. |
think it is very good as iohg as the Uﬁivéféfty admits Special Admit
students. But | think Admission leaves Soméfhihg to be aés;*éd with ACT
scores of 15 or less. They're going to have problems--the University should
Bfévide funds and facilities to see that tﬁéy can succeed. At Ehe end of
the sophomore or jUhibr yééf these students should retake the ACT test
to see if the scores are up. A chezx. The §péciai Options bééﬁié could
track down people and retést--it's alright to do internal research--a
sample--retest for concrete evidence. We have some athietic students
taking education courses, but we have a 3.5 gradé requirement. If yad §6
on EFSBéEibﬁ; you need a 3.7 to get off<-<we have a baiiéy here to protect

against athlétés. We are working with different tutorials, but they do
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have to get the average up. They can enroll, but the 3.5 affects anybody
in teacher training hare and at five ofher colléges. There is a concern
by some for the high cut-off for probation issue and the question of when
remediation is not an is remediation. The big issue ?é&ing the University

is if you have special admissions, you do have special obligations.

fhe_Chahcél]éF

! know about Special Option éhetoi%t only iﬁ&?ké&fiy since | was Dean
of the Law échoo! and not involved in ﬁﬁ&é?éféauate courses béfore. There
are two péispettiVéé about Special Option Rhetoric: 1) a University like
I11inois has no business doing remédial work=-our standards are high. You
could take a purist p0§itfon;;s;nk or swim--it is defensible. The Uhivérsity
for a long time has not taken that position. But a course with a tutorial does
raise questions. 2) Only a small percentage of U of | students are in Special
Options Rhetoric and the University does have a commitment to Special Admit
students, equal opportuhfty; the Héhdiééﬁﬁéa. Not all need courses like
this; but some do. If we are going to admit biue chip athletes==some ara
not good students and most of these are in the majok revenue pFéauEiﬁé
§56Ffé and tend to be from a minority ppriatidh:4iF we are not going to
give them help, we are asking them to do the impossible. They'11 sink.
Since the Uh%véiéity has Sﬁééféi Admit students, the Uh%veisity has an
oEiigééiéﬁ to meet their problems. They have motivation (the most
important) and academic problems. Many have vast potential, never realjzed.
The whole problem is exéS§éF$Eéa by the steady rise in academic ébiiiéy in
our regular students. The U of I stands at the apex of the state higher

education system and it's incréasingiy difficult to get in. The quality
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of the reguiaf student is increasing but the quality of the Special Admit
student is flat; and this creates a problem==the diéé?éééﬁéy is greater
now. If in this milieu we put épéciél OEEESHé; We haven't given it as much
support, réscurces, time; pekééﬁﬁéi 55 it needs. Most agree we need an
EOP program for minorities--we Eggig_iet marginal students ao to ésﬁﬁdﬁiiy
colleges. The Blacks and Chicaros could go there, but blue chip athletes
can't go. There fs an obiigétion not to ékﬁiéff them--to let them do
athietfcs and also educate them. The crucial years are the beginning yééfé
when reading and writing skills are down. We need to Hels them but many
of our efforts are in reverse order. The best students don't need help
but the below average students need help. How? Time? We aren't giving
énough resources--we need to give more--more personnel. The only ShéWéF;
to be honest, is--1 don't know. The commitment is stjll there (as for EOP)
but there is no money. We are cutting back 4.5 billion dollars. Thére

are no dollars in the short run but over the long run my hope is we can do

something. MSyBé we could through the Athletic Association as a separate
corpor tion.

gpother Adminlstrétbr

As far as the amount of time given to the Special Options course--the
Head of the English Department is upset about providing for athletes--he
doesn't want to give money, so there's no support for a two seméstér ~rogram.

The department is saying, ''We are treating them special."

A Administrative Aide

: perception of some people--that athletes are the only ones who
have special néeds--is inaccurate. There is a rather large number of
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students who need this §5ééféi rhetoric and also special math and other
courses. There are not many enroiled in Spétiai Options Rhetoric this year
Békhaps because the announcement went out late and ﬁéybe students had their
enrol Iment already planned. There may be a stigma attached to beirg in a
class for students not quite as bright as others. The athletes have Terry

rather recent--there are advisors who don't know much about it. Also many
people think this program is inappropriate for the University. But that
is a quiéf, naive, attitude. The political forces and Eié§§d?é§ from
legisiature, and social pressures==affirmative action--all say there is

a Specféi place for special ééfééé?ié§ here and at other fnStitutiohs. I f
the purpose of the UhivéFEiEy is to educate people and it greatly approves
a small number of those who wouldn't get in and see them through~-even P f
they don't graduate. %b some extent they are provided for, there is a
commitment, but not enough though: The English Department; | think;
suffered more budget cuts and more are down the road. Because of other
cuts--they can no longer pkaide money . ééii?éi some money was provided
by the University but now that is not enough. That i5 one thing=-no more
support out of the English Department. | think as long as the Board of
Trustees policy is saying ten percent are to be admitted in special

categories, then we must have special remedial courses to help them along.

A Graduate Céijéééﬁﬁeén

We need Special Options Rhetoric because rhetoric is required and

many of our folk are admitted under the special admit categories. This is
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particularly true of minority athietes. Some of our athletes have ACT
composites of below 10 yet the average composite ACT score is 31 in Commerce
and 33 in Enginéering. We have Feééﬁfiy increased our recruftmént of
minoFity coiiége athletes from California--they are poor in reading and
writing skills. Without Special Options RHétbric; they can't last. The
recrui tment from California is likely to go on since we've increased our
football victories. The California Wééther is good all year and they can
spend aii year béFFéEiiﬁ§ their athletic skills and can get into a California
Junior Céiiééé easily. But they don't study--they take irrelevant courses
like Backpacking. If we want to be ééﬁﬁétffiVe in the Big Ten, we must
recruit these SRilled athletes. The Department of English is caught between
a rock and a hard Eiéée; They are trying to maintain standards: The Head
of the Department really, really doesn't make Sﬁy special provisions.
According to NCAA policy; you can't make special funding arrangements for
training of atﬁietés::tﬁéy are édﬁpbsed to be blended in and hot set aside.
This is not realistic. These Special Option courses we have proposed,

since they were already in place, be part of the program for the academically
handicapped. EOP doesn't want éﬁyfﬁihé to do with athletes though. EOP
composites have risen from 15 and 16 to 19, 20, éi, 22. In a state with
Spanish and Blacks, a flagship University can be unrepresentative of the
state representative orly of white middle class suburbs. What kind of
student body do we want here? The pot boiling now is the attrition rate of
minority athletes the academic attrition of minority students--they are
being kicked out. The institution is responsible--they advised them to

take courses ieadihg to a 3é§?éé; The point is, unless we can cﬁange some-
thing in the curricalum and accommodate academically deficient athletes,

!
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aéuéiiy minority, something will give. Tﬁéy won't come here if they know
the U of | won't help them gféduééé. Director of Athletics heai Stoner

and Coach White are both §éyiﬁ§ ""Je need a program."” When we look at the
big picture and look at Speciéi Options éhetoiit; there is not much faculty
Sﬁiﬁiéﬁ favoring Special Options anytﬁiﬁg. There is an emphééié on an
Academic elite--some of these Eééﬁié would like to séé the top one bé%ééﬁé
of tﬁé students--the Sﬁéé who now go to Princeton, Stahfofa, and North-
western, come here. At best we're givfng lip service to student athietes.

""rémédial" courses--that it must maintain a proper image.

A Current Special Option Rhetoric Minority Athlete

| think it's a good program if you're not advanced in composition.
g P Y

It gives you a chance to feel your way through--if you'ré having problems
and don't have a complete understanding. | am getting a better under-

standing--1 am getting better every week. | am happy with things as they
are. | think the research paper will be interesting and informative. |

looked at the New York Times yesterday--i had never seen it before--it's

amazing! All those accurate facts there' | am trying to research Jackie

Robinson Breaking the Color Barrier.

Observations from the Evaluator

The pfééiy young teachfng a55istant came into the Special Options
Rhetoric 105 classroom at 9:25 AM, Thursday, looking like a high school
girl--long, straight HéiF, dressed in appropriate but "in'' clothes, |oaded
with textbooks, notebooks and fnlders. A very tall, slim §iii éét out of

her desk and met hér at the teacher's desk.
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Girl:

Teacher:

Girl:

Teacher:

Girl:

féacher:

Girl:

Girl:

Girl:
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Is my tutorial at 10:20 or 10:407?

10:40.

I thought it was at 10:20!

We've been over that before.

Was it on Wéanesday?

(Shakes head affi/matively) You never left me & note.

I know=~1"'m sorry.

(They reschedule a new time and & new day)

10:40, 10:20, 10:00--1 better write this ome down.

And | finally have my excuse papers from the doctor and
coach.

(to evaluator) 1'm way behind on everything. My problen
now is that I'm behind==i've Qaﬁé to games and |'ve been
missing classes. |'m Hévihé trouble Stéyfhg on top of my
required assignments. Today betwéen now and 1:30 E.h; I
need to contact all my TAs and get assignments--then |
leave and fly to Kentucky. | come back late éundéy p.m.~--

then | face whatever on Monday :

Class begins (Week 5, March L, 1982) 9:30 a.m.

students present.

o The teacher begins by telling students that next Friday is the

last day to drop the course--that some may want to talk to her

about dfbppihg because of so many missed essays or not doing well

at the beginning of the course.

o The students hand in note cards and a library assignment.
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The teacher télls them their research béﬁé? outlines are due next
Fridéy.

A student raises his hand and says to her: ''I thought my tutorial
last ﬁéhaéy was in the iibréry.“ The teacher repliééi "It was in
my office."

Two more students arrive.

Teacher tells them to turn to page 10k in Rhetoric 3 on transitions
and begin reading and filling in the transitions éﬁﬁioﬁfiate in the
blanks for a poem and pakégF$5H. The students answer when called

on to supply the missing word--but snswer incorréctiy. They do

of soon resulting in Sentences that are fragments or stylistically
unacceptable or nonsensical: "See page 98 for the list of tran-
sitions under éiﬁé.“ "See what happens if you have: ﬁfﬁéi éﬁe gévé
birth to five hounds. It is incomplete-=not a complete thought--
you wonder Ebgﬂ_what happens. You need to ase §ggg she gave birth
to five hounds.

Teacher continues asking for answers, éxpiainihg why the answers

given are wrong. what the answér should be. The students do not
understand the réiatithhib words needed to relate one sentence to

another for coherence and cohesion. A big problem: They séy

furthermore instead of the first réason is, and since instead of

therefore, or first instead of snother reason. Students can't
recognize when the author is enumerating or giving causes, sequencing

or contrasting. They fill in with thé word exambié instead of

Gi
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For example. Clearly these students are unfamiliar with the sign-
posting doné in formal written expression. (But maybe they can

usé them appropiiétéiy if they are produciing the paragraph?)

o There are now 1] éidéents in class but only five have the text-
book.
o Teacher asks a student to arswer a adéétiaﬁ but he has no paper,
5o she asks;, "Did you forget to do it?"' He says, "I did it but
forgot my paper,” and fills in the answer impromptu=-and incorrectly.
o Teacher tells students to write an in class Eé?ééiéﬁh using as many
formal logical connector transitions as they can, underlining them

and in parentheses putting in the ielationship for the chosen
connector such as therefore (result) or furthermore (addition) .
(1t is now 10:05)
6 Two students are at the teacher's desk, talking to her.
o The teacher reminds students to write on every other line for the
paragraph:
o The teachér comés over to me and talks, saying:
I'm doing all the work in-class now because of the
athletic tutors doing their work for them and to see
that it gets done. They dci't do their homework--they
come unprepared. | can't fail them--the EOP-Special
Options director won't let me. | was surprised that
they used transitions incorrectly and at the little
space given to transitions in the text. The students
do not make use of ciues in the text explanation and
exercises like therefore (result). They use for examp e
correctly in speech but then want to use example. in
writing. They think writing is a new ianguage and are

confused:
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o Teacher says ''Finish up now--you have three mjnutes ieft.'
o A boy asks if he can Féé&ﬁy his messy;, scribbly paragraph, but
she tells him there is no time.
o Teacher puts an old sssignment on blackboard as a remjnder:
For Tuesday: Rhetoric 3, Chapter 5--do exercise I.
Rhetoric Made Plain: Chapter 3--exercises
3, 4, 5, 6.

o Teacher télls class as they leave. 'From now on we'll be writing
essays and the chéﬁféfs éxﬁiain how to do ft easily."

o We all ileave:
(One week later--results of the fiiiﬁ in-class ééséy; A
descriptive es:ay w;th a thesis ééﬁféhée underlined and inciuding
intrbductbiy, ﬁi&éié, and concluding paragraphs. Here are two

typical students'.)

Shining Cutlass

My z.class is very dependable, because it drives great, has shining

vz ara gets gas_saving mileage.

t. is known chat man favorite hic love ones. Well my cutlass surpreme
is t.z only thing in life | love. This car do plenty of things for me,
w.at people just can't do. It drives as though | was walking on air. The
paint shines like the stars of the knight. That black and burgandy, be
flashing off the sun, as though it were 5518. and that warms my heart. %he
most of all it saves me mbﬁéy; This car can drive 50 mileés, and only burn
one galion of gas. That really saves money. Therefore | do not need some-

one e'se to take care of, but my cutlass surpreme.
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My First Car

When | started going to tbilegé | had a transpartation problem, |
know riding the bus was not the best thing for me. l_décfdéd to buy é_ééﬁ

wich cause me more trouble in the first two week than | had predicted.

Well first of all | baught the car for Ey brother he toid me it was
tip top shape. | had driven the car before it ail way seén to run well
when he own it. The second day | had the car | had a Fiat; that was
Bﬁly the Bééihning of my headaché, every time one tﬁiﬁé §éf fix a nother
thing would break.
The first week of problem had ended and | tought maybe there would
be no more problem but | was wrong it seem like the car had a mind of
it's own it seem like the car stay in the shop as if the éﬁéb were it's home.
The car became a (unfiﬁigﬁéa)

(Sﬁ ég;é? by a better Sp. Op. student one month IétéF)

Iﬁéwﬁuﬁﬁ;mﬁanthude Name, éuffy

ThHis person is tail; véFy Eéii, in fact taller than a California
Kedwood. He is blond Héifed; blue eyed, and has a 3fzé 15 boot. The
man is thi-. so thin that hé has to run around in the shower to get wet.
He is extrerely wimpy and is a mama's Béy; He wears the latest fashions
of the 30's ard makes a 5dhk rocker look like a gentleman. Uﬁdéuétéaiy,
chis is the peis~n you have heard $o nothing about and who could be no

one other than, the G. Q. man, the fool of our time and an idiot of his
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attract attention. He is a mutant; this is the type of person who lives,
sleeps, and studies in his room, never leaving, except for the vital things
he needs to sustain his existence. This boy is a mama's boy, calling her

up every night and day so a5 to get permission to eat, sleep, or breath.

He doesn't eat or slar - - hut he studies much, more than the entire
school COmbihéd; bt 11s his classes. His eyes are sunken in
and looks like a cusl., v uglier. His chest is so suaken in that
it puts sunken trecsur- shame. - least the Edy has some uniqueness

to him in his personality:

G. 0. man is kEéWh,féﬁ,hiS—ciothe5 and prejudices. Buffy has the

latest §E59-5Fest dad n lad, and ?éhaﬁ style paﬁté on the market. All his
shirts have the colors that aren't ﬁééd?éiiy found in nature. His shoes
came directly from the cookie FSEiéfy and his cologre right from Eaid.

He is a very biased man who believes in the Arian race as the ultimate
Fééé, after all, Hitler is his uncle. He hates and distrusts everyone

but himself, he loves this guy and wants to be a doctor when he grows

up.

Now the 6. Q. man is on a mission and doesn't want to be disturbed
now, so | can't show you to him, but | will leave you with these final
thoughts, you don't want to see him: If you do get tc ever know him, |
guess he's not that bad of a guy. In fact he has a future. he thinks
éﬁéédi if he fails out of school, he is géiﬁé to be a Gigalo fn California.

| wish him good luck and have a happy good time.
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Observation Notes from Thursday, April 15, 1982 from three Rhetoric 105
Classes: _EOP Rhetoric ‘05, Special Options Rhetoric 105, Regular RRetoric 105

EﬁPfkhetoric 105:

The research paper has been turned in--a week ago each student gave an
oral report to the class based on his research paper. The report began
with the thesfs statement of the research Eééék; The class has one more
major paper to write this semester,a |iterary essay. The class is assigned

Franz Kafka's short stories Metamorphosis and Rene Decartes as preparation

for the litera-y essay. Today's discussion is a review of an eariier
discussion o 1200 years of history drawing EéFéiiéié between thought and
music: Thought: Uni ty FFSéﬁéhESfién
Music: Connsonance dissonance

the Middle Ages, Renaissance; Age of Reason and Baroque and Modern periods.
Descartes is diSCUsséd as é Eééﬁiﬁé unifier but actual Frégméntéf because
of multi Syéféﬁé; The instructor plays musical réCOkdihgs to éxémEIiFy
the Ehékacteristic of each age. Kafka is discussed as an exemplar of
modern age Milhilism, aﬁkiety, heukoéié, fragmentation, and dissonance.
The students are to read Kafka over the weekend, read an essay by Alan
Toffter from their textbook and writé their own conclusion.

The class is atténtivé and interested éﬁFédghout the class period.
The tone in this class is much different from Special Options. The teacher
is Sélfléggdkéa; expects attention and quality--and gets them both. The
class has eleven students--niné minority and three non-minority students.

All were iiStening inténtiy.
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Special Options Rhetoric 105:

The instructor begins by asking if why a student didn't appear on
Tﬁéé&ays' futoriéi--thé student ﬁéﬁg§ his head and says he forgot. ?Eéh
the ;nstructoi asks if everyone read the assggnéd chapter in the textbook.
Heads shake 'no.' Only five students brought textbooks. The assigned
Eﬁsﬁféi is on noun clusters; students are §?Véh éiefcises to do--corréctfng
noun cluster érrors-:ngiﬁé the answers orally. Errors such as saying in

a paper: The main point is; l_think, | feel, | believe that, There are

those people who; Students are reminded that research papers were due the

previous Tuesday.
After this set of error exercises amother se: of exercises is handad
to the eleven students EFééeht (thre= had arrived late=-one was ten
minutes late). The second set is on being specific--students are to cor-
rect the vague, non-précise word, éﬁséfituting one that gives a better picture.
Students do not understand the directions on the shéét or their task Snd

answer nice and sweet instead of tall and thin. Their snswers are based

on truth statements--not according to specificness. For them, Howard

Cosell is a big mouth is fine. It is true, so okay.

The instructor then moves or to discussing active voice. No reasons
are given students for the significance of doing error correction--the
significance statements for the Fééééké, the communicative act; are mESSihg
for the exercise sheets: The exercises aré also out of corntext--isolated--
on a micro level. The students czinot change péESivé sentences to active--
it is too abstract? The tone of this class is very different from EOP 105.

Then she goes to the té&t; afééuésing the seven purposes--ways of

devéloring a thesis--especially cause and éfféct-;recogniffhg the author's
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purpose, suiting the method of aéVéléﬁméﬁE to a thasis. Students do not

understand cause and effect. Students go to the board to do categorization
exercises and the bases for division of a cateqory. Students are bored--
they are not paying attention, are talking and laughing among themselves .

The class seems disjointed and unconnected.

Reguiar Rhetoric 105

The research papers are due toaayiithe instroctor é%ké students to
pass theém up to her in a sbéciél éﬁvéiébé. Then she asks students to
tel! her what fﬁiﬁ§§ she should keep in mind as she grades them--what their
concerns are as far as her résponsé to their papers as she evaluates them
this next weekend. She ieminds them of the requirements for a certain
amount of information and déiﬁé a certain amount of books and journals.

She then tells them she has graded a few early papers and found some
areas of concern: clearly stating the thesis and developing it, ‘ength,
introductions, not going back to the thesis in ihe conclusion, footnoting,
note cards.

She then moves to having students sign up on the board for an oral
Eiééeniation to the class--a presentation about composition--some chapter
from oné of the three assigned textbooks tﬁéy EFeéent.

Next she has students get their folders from her desk and look through
i+, putting all the required essays and révisions in order aiphabetically
it in to her by that weekend. All students have their téxtbooks with them.

Each essay is enclosed in a special folder with a s:o-e sheet attached

(also true for research paper) for grades and teacher commen .s. Very
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FOHnai::Very different from what | observed in épéciéi Options Rhetoric 105.
The teacher reminds them they must each have 30 pages of writing.

She goes on to explain the . ocedure and requirements for their oral
preSentat;on. They will discuss a model éééay as an examplar of organiza=
tion of a certain tyﬁé; style, tone, etc. Each student has a reactos who
reacts and evaluates along with the teacher. The reactor reads the sane
éééiéhment as the presenter. t-ch student §éé§ 8 minutes to present and 2

minutes for discussion.

She assigns them 1o read about crftiCéi €$says in their téxf, since
their final essay vill be a critical essay.
The observation nctes make clear that there are a few similarities
and many differences for the three rhetoric 175 classes. All had assigned
research EéﬁéFé to be turned fn by Apri 5. The EOP students had turned
theirs in by April 8 and had given an oral féE;FE on it, the regular 105
class turned their research papers in on Lhe I15th, each student turned one
%w formaiiy. The Sﬁééié] Oﬁfién students were to turn one in on April i3éﬁ.
it was not clear how many actually did but my Feéiiﬁg is that many did rct.
0f those that did--many were unacceptable and had huge problems, according
to the fnstruct'oi—. Each class had a final major essay due yet before the
end of the semester. EOP was doing a literary essay,; Regular 105 was aaiﬁé
a critical ééééy; Special Options was doing a cause-sffect essay.:
There were many differences befween Sﬁééiéi Option< uard the other two
105 classss. ;He instructors were working on a higher ieveilia rhetorical
level in EOP and regular 105 classes but on a low, micro level in Special
Options much of the time. In EOP and requiar 105 students had textbooks with
them in class, were attentive; up to date with assignments gencrally; serious
59
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about the class. Reading and oral EFéééﬁEétiéhé were emphasized as well as
writing=-the féaaiﬁgé were not just explanatory chapters in & cext but

also mode] essays and peer essays. Revisions were required and peer
evaluation stressed. In Special Opt;ohs an attempt was made to be on a
rhetorfcéi level, but not much time devoted to it--more .ss spent on exer-
cises. Many in tha class did not bring textbooks to cluss, they didn't read
aSsiéﬁéé éhéﬁté?é—~ihe exercises ..2re read orally ih ciaSs, all ééééYé and
Békagraphs wore done fa-class after the First faw Sééiéﬁﬁénts, and the ''essays'
were oftzo a po.e or less 1Aang. The éﬁéﬁtity of pages written was less than
the cther two classes: Much of the time the class was atteht;ve and
‘irerested, sut not always. They often did not uncerstand the lesson for

the dat.

Alternative Program Models for Marginal Students in Rhetoric

University of Michigan

The University of Michigan has a new University wide composition
program that has a tutorial éaﬁbénent for marginal students. All students
are given a wFiiiﬁé samj- ¢ assessment--an éssay==?or piétéméﬁt; Full-
time lecturers are used to teach the tutorial==alij éXﬁéF?éﬁEéa Eéﬁbééition
teachers. Students are not allowed into the regular introductory rhetoric
class until certified Ey the Composition Board. They may take one seven
week tutorial class, two sevei week tutorial classes or two tutorial classes
in addition to contin:ing tutorial work in the writing workshop. Part of
the tutorial class is iargé class. part on a one to one basis--a total
of three hours a week. Students write every day, receive a responsec to

their writing every day. At thé end of the tutorial an assessment paper
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is written and evaluated Sy two ECB lecturers who have not tutored the
student. The wFitihé workshop ;S open all day iong for walk-ins or
scheduled talks of 30 minutes or mo-c. Sixteen students are in a tutorial
éiaés. The Uhivérsity requ’ 5 an Cﬁpeiievei writfng course on the iar :r
~- senior level. There i§ ~ .ing research program to asse§§ é?i
components of the writing proyrum, especially assessment. The Uriive: ity
emphasizes WFiting across the curriculum and involves aji col leges and
&éﬁéftments in the writing program, Féddi?iﬁé each domain to specify the
Writfng characteristics needed for successful written communication in that
domain.

College of Literature, Science and the Arts Composition Program at the U. ¢ Michigan

All students entering the College for ths first time must compos.. an
essay before registering for their classes. According to competence
demonstrated in this writing sample, students are placed in oné of three
Categbries:

Tutoriai: A two-to-four credit tutorial, offered by the

English Composition Board (ECB), which ~u t be takeh in the

first semester after matriculation; the tutorial course jre-

cedes the !ntroductory Composition course tauglic in the {nglish

Department.

Introductory ompositinon: A four crédit writing course; taught
in the English Department, which must be taken in one of the
first two semesters after matriculation:

Exemptéd: No introductory composition requiremént to fulfill

before the upper-level writing course or program.

~3
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A writing coursé or program must be completed by 3ll students,
usually in their a a of eeﬁéehtfation, after their sophcrore yeSF;

ihtkoduEESFy CEﬁbeéitiOn and uppér-ievei wiitihé courses are sup-
plemented by a Writing Workshop staffed by the ECB and available to all

students.

The Ohio State Writing Workshop Program

Ohio State University has an open admissions Eéiiéy resulting in about
2,000 of the 8,000 in a freshman class Beihé given preparatcry classes
before the regular iiO Freshman Eéﬁﬁeéition class. All studenis ure iiaced
in composition classes based on ACT tést scores and a wFitiﬁ§ samnle-=an
essay which is read hOIEStiCéiiy by two raters. There are four piacanent
levels: Students with an ACT Engllsh score of ten and poor Sco‘es on h
wrltlng sample are placed in level four, the lowest level course: In this
class Unity, Coherence; Development and Audience Aweieheéé are stressed--
not Mechanics and Grammar. :tudents with an ACT score .etween fifteen and
ten and a poor writing sémSie score are placed in level (nree courses for
Oné or two courses at this level, dépending on need. At this level the
same basic rhetorical concerns are stressed as in the level four course,
with the addition of some mechanics and grammar and an introduction to the
essay. Classes consist of fifteen students.

The Workshop courses stress individualization of Writiﬁ§ needs based
on a writing Bféfiié for each student. Late work or make-up work is not
accepted. All wiritina workshop students are expected to enr~!l in the
reading course offered in The Reéaiﬁg and Study 5kills Center. Free Ediefing

is available for help with a specific problem area. No appointment is
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necessary for tutoring sérvices given in the WFiEihé Skills Laboratory
daily--students in the Writing Wé?ﬁéﬁéb courses use a téxtbook stressing
rhetorical concerns of Unity, Coherence. and Audience ohiy and Ir=-Prints

a student newspaper put out by Writing Workshop students. Workshop students
share their finisﬁéd products and in-progress papers with classmates in
in-PriQEE_and by dubliééfiﬁé them for class. All examinations are revised

in class. Incompletes are rarely given.

Summary of Freshman English Curriculum éf,ﬁEiS,SEét87Unjversity

Placement Writing WOFkéﬁééwféutses, Freshman Composition
Level
3 100.03
7 o]
L 100.01 100.02

Objectives: , L L
Mastery of Basic Rhetorical Mastery of Basic Mastery of Essay,
Concerns: Unity, Coherence, Rhetorical Concerns, Mechanics and Grammar

Development, Audience Awareness  Mechanics and Grammar,
Introduction to Essay

sruccnts may not skip any course in the sequence without the permission of
tre Director of the Writing Workshop. Be sure to schedule your English
courses in a sequen.e so that you can build on your skills. It will help
yo. 1> succeed. And register early in order to avoid being clecsed o.c¢ of
cour-es. If you are closea out of 100.02 or 110, come to the Writing
Woksoop office in AL Pressey: We will do all we can to help you add those
courses.
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Findings
The findings reported here are a condensation of the interviews,
sbservétEOhs; qUestiéhnéiFéé; éféde breakdowns for EOP and Speéiéi OEEiéh
105/ 103 kﬁééé?ié, and reviews of documents. The format for the findings

are responses to the i35ué questions presented in the Introduction section

of this evaluation report.

The Réiatibﬁéﬁiﬁ 5fvspeciaimbptions Rhétoric to the Missions of the

University and Athletic Association

. The need for a Special Options Rhetoric program. Does the

University -ave a respthiEfliEy to provide opportunities to marginally
academic students? |s ther= a supportive climate for Spétiéi OEEiéns
Rhetoric? As is evident from the student letters to rhetoric director

(pages 30-32) section of this report, and comments from University officials,

faculty, and staff in the Perceptions of “pecial Option Rhetoric section

of this report (pages 43-55), it seems clear chat there is a definite need
for a Special Optsohs ﬁhétokft prog%éh and that the UniVErSf:y has an
obiigétion to provide for this writing need of marginally academic students.
The specially admitted students not eligible for EQP rhetoric feel that

Wi thout a special class to prepare them and help them get through Rhetoric
105 rEQUErEméhts; they cannot 565§ibiy meet the writfng requirements of

the UniVefsity and EéEé to graduate. The University administrators, faculty,
and staff, ond the Athletic Association staff that were interviewed beiieve
that because «f the special admit category, the University has a responsi-
bility to a program that allows special admit students to achieve
academically. The Atkletic Association staff, Special Options Rhetoric
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director, teaching assistants and some University officiils feel that there

is not enough real commitment on the part of the University. The funding

level has been low; the status of the Speciél Oﬁtions Rhetoric program

has been uncertain from semester to semester, making long range planning
impossible; there is no ongoina. continuing rhetoric progran to Support

the marginally academic students thioUéﬁsdi their undergraduate years;

there is an unWiiiihgheSé to use the word remedial in connection with

épétiai admit students éﬁé an uncertainty about how to handie sbetié] admit
cases that do not meet EOP requirements because of the |11inois Bosrd of
Hi-her Education's strong stand against rer2diation at the University; there
seems to be a strong commitmert to an elitist academic Universfty that
cohfiicts w'th the desire to have elitist football and baSRetbaii Universitv
teams; there seems to be strony anti-athléte attitudes in the English Department
and a resulting low funding ievei from the Ehéiiéh éepaftmEnt and a generally
non-supportive climate EHéFéi there also seems to be a lack of édequate

program promotion on the part of the Admissions of fice and course
catalogs.

2. The role of the AtﬁiééiE,AégééiétiéhfinﬂSpeciai Options Rhetoric.

Does the tutoring service provided by the Athletic Association interfere
with the effectiveness of Special Options Rhetoric? The Special Options
Rhetoric teaching assistants and director are in agreemen* that the Athletic
Association tUtorfhg serViéé éoes interfere wfth the effectiveness of the
program (pages 45-55). Because theré séeéms to be evidence that athletic
tutors are providing too much help to athlete students enrolled in Special

Options Rhetoric 105/103 on out-of=c]ass éééiéhhéntS, the teaching
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assistants feel they must make all assignments in-class or in-tutorial
assignments, thus constraining the total amount of writing per student each

cern has been expiesseid over the lack of Rhetoric department control over
Athletic Association tutors,; lack of common orientation for both fﬁété?ié
and athletic tutors, and a général lack of communication with the athletic
tutors. Thére seems to be a conflict of ébéis between teaching assistants/
rhetoric director and athletic tutors: the forner are interested in
teaching the requisite writing skills needed for passing 105;: the later

are concerned with keeping the athlete eligible to Eléy and making a passfng
grade in the iOE/ibé course.

some imﬁééf from the present cne semester Special Optiohs pr0§FSE, a two
semester program is needed for students to mastéF Eﬁé skills needed to

meet the writing objectives of the English Department and the University.
Students cannot learn the basic rHetOrfcéi skills of Unity; Coherence,
BeVeioﬁment, Audierice Awareness, Mechanics and eramméE; and Sentence,
Paragraph, and EsSay structure in one semester, even with a tuterial. In
addition, students cannot jearn the writinrg skills riceded to write a research
paper éiiﬁédgh they may learn many research skills from their ]iEFSFy

tutorials.
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4. The comparability of Special Options Rhetoric 105, EOP Rhetoric 105

and EégU]éF Rhetoric 105. Is Special Options Rhetoric on the same ievel

as the other two? s ft different? The samplé§ of student letters

(pages 30-32) and essays (pages 59462) as well as the observation field

notes (pages Sé4é3) indicate that the three rhetoric 105 classes are not

on the same level and that they are, indeed, quite different: Special bptfon
students cannot comprehend the ron-remed‘al textbook chapters and exercises,
aré not givén other non-textbook readings as models or as stimuli for

writing tasks, are not given out-of-class writing assignments except the
research paper, are not ngén opportunities to revise writing assignments,
and are not given opportunities to share their writing tasks with class-
mates or participate in EééF evaluation. The amount of pages wr on is
much less for Sﬁééiéi Option students, the Variety of wfiffh§ assignments
is less, and the quality of the essays is far below that of the other two
Rhetoric 105 courses aéspfte the seeming ééﬁﬁéfsbiiity of grades for EO;
ibé/ioé and épecial 0bfi§ﬁ§ 105/103 at the end of the iégi Faii sémééiéf,
which indicates that the grading standards may be different for the dif-

ferent rhetoric 105 courses.

EOP 1057103 Spec. Opt. 105/103
A--Z2h A-Z-Z8
B Bon14
C----7 C---19
D~---2 b----4
E=---1 E-===4
Ex---3 Ex---4
W----0 Wos-~]
Drop-1 Drop-0
Ab---0 Ab---0
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There ‘s ébﬁékéﬁtiy no structure withih tihé rhetoric department whereby
the three rhetoric courses aie monitored for comparability and severa]
essays or writings written at or near the end of the course, each illus-
trating different kinds of WFiEihg tasks, are rated by someone other than
the teacher of the student, for acceptability and comparability.

5. The staffing of Special Options Rhetoric. Is there an available

supply of graduate students who want te teach and who are qualified to
teach it%

As the interview comments of the teaching assistants and Special
Options director ihditaté; there has been a problem in finding instructors
for Special Options Rhetoric 105/103 (pages 44-49; _ ). Many of the avail-
able teaching assistants have had no prior experience teaching marginal
students, especially students with ail the problems a typical Specféi
bptfons student has. There is HS Special Options tréining course a semester
in length to prepare them for this special population as to learning theory
téééﬁihé techniques and materials development and evaluatjon. At ﬁfesent
there is only the oné woek orishtation before the semester ard peer
advising system. The reer advisors themselves have not taught Special
Options classes. Many available -aching assistants who might be qualified

want no part of the Special Options Rhetoric problems such as attendance,
late or missing éésignments; work done by athletic tutors, non-serious
attitudes on the part of stodents, or the impossibility of doing what

should be done because of the one semestér limitation. Some have been

found to be biased against athletes. A pctential staffing problem exists
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because of the declining number of graduate students in the English depart-
ment who could be used as teaching assistants.

6. The devélopmental orientation. Is Special Option Rhetoric

effective? Do students tend to improve wrftfhg s<ills and attitudes toward
wkitihg? THFSdéﬁédi this report, there has been evidence presented in the
form of student products, qUéStiohhaikes, and irterview comments (pages
30-43) (61-63) as well as ihté?viéw comments from teaching assistants
(pages 43<48) and 2 iibrarian (pages 49-50) that the Special Options Rhetoric
program has Eéeh effective in many respects. Former §Euaents seem able to
handle writing aééfgnméhts in their current . asses with more salf-
confidénté and minimal assistance and passinc i+ .des. However: el
Options students are not enrolled in the demanding coiiéééé such as Engineéring
and may not be takfng courses W§th many WFiEiﬁé requirements. Current
students feel that they have ihéFéésed thaeiv ability to organize and dévéiaﬁ
ideas, have the ééiiify to say something worth read'nc, and can spell,
punctuate and use words more effectively. They still do not feel as
comfortable with writing as they would iike to, do not feel they attend

to the ne=ds of the;i audience, have trouble geiting started to write and
finding support. They are also uncertain whether the teaching assistants
consider them as worthwhile persons. %héy do seem to have learned some
research skills and composition téFﬁiﬁSiééy. Al though erting is Stiii
painful for tHe ébéciéi Options students, they feél fuch more §6§iéivé

about wFifiﬁé in general and théir writing fh particular than they did

before taking the coursé. The feeling of téééﬁihé assistants and épéciai
Options ﬁhétoiic director is that although the program Has been effective

in many ways for most students, it has nol been effective enough. The
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students cannot possibly be given the writing tools and confidence they
need to be on a par with kéguiai Rhetoric 105 Efuaéhié in a one semester
course. T:he program has §Eé$f potential if it is charnged to a two semester
course. In the evaluator's Opinfon, based on classroom bbSeivétibﬁg, the
typical Special Options student Has the potential to become an effective
Writér. ?Hé Special Options Rhetoric 105/103 program has the potential to
héip the méFéi651iy academic student become an effective wr%ter. None of
these potentialities will come about without a real commitment from the
iiifnofs Board of Higher Education, the UﬁfVéngty; ‘ne Athletic A<<ocia-
tion and the éhé]iéﬁ DéESFfﬁéﬁf, a commitment sfrong lough tu permit the

changes needed for potentialities to become realities.

?he following list of recommendations are preserited by the evaluator
for reflection and consideration. Because of the economic realities today,
some may be possible only for future consideration: The recommendations
may not match the interests or needs of all the entities éSSOCiatcd with
the Special Obfiéﬁg Rhetoric program since they are the results of the
evaluator's perspective. It is hoped, however, that readers of this
report will :hink them worthy Sugéestiéﬁg.

. The University and Athletic Association fn cOnjUnthon with the

mission is to the special admit student with ser;ous writing/
reading deficiencies and provide implementation for the decision.
A definition of remediation needs to be made--what is and what

isn't remediation and the role of remediation in the University.

GO
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The University and Athletic Association should find ways to fund

thé English Department to make possible the following:

§é$5?iity for Special Options Rhetoric and thus. lSﬁé rénée
Blanning.

A placement policy that uses several wri*'ng samples in édd;tion
to ACT scores for each incoming student; and quaiified raters.
An assessment policy at the énd of the course that uses several
writing samples and objective raters who did not teach the
student.

A strong bﬁ&ﬁéfiéhéi policy for not only the éhgiisﬁ Debéffméhf;
but also the Admigsfoné Office; Catalogues, and Col lege Deans

to attract épprbpriaté students to the Special Optioné Rhetoric
program early in Ehé ééﬁESe pianning stage.

A permanent fulli-time qualified, experienced Special Option
Rhetoric faculty or else a cne semester training program for
téaching assistants who adéiiFy and are interested.

A continuing WFFEihé/reading support program for Spééiéi Oﬁfién
Rhetoric students to help them cope successfully with later
writing/reading requirements on thejr way ‘0 a degree.

An expansion and promotion of the little-used Writing Ciinic
sponsored Ey the Eﬁéiisk Department so that it ;s accessible and
matches the schedules o7 Special Option students who may hre
referred because they need HéiE in addition to the (U5/103

heip.
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- The estabiighméht of a reading skills program taught in co--
jurction with the writing program ih order to capitalize
tHe iéé&ihé/wfiting relationship and results of the research
at the Center for the Study of Reading.

~ The development of 3 ESﬁﬁuter-BS§§§téd wf%t%hg/késaiﬁg program
comporiént:  New §§ééiaiiy deéfgnéd software for Plato and

micro-computers drawing on the work of computer-ascisted

‘nstruction experts; accessible ﬁérdware for the new software
accessible for Spéciél OEtion students with atypical schedules.

- A research C6m55ﬁént to develop approprSEé teaching and iéaining
matéiiéig, Strategfes and methods ; writing skil' ard attitude

acquisition, ertfng aéSéésﬁéni and program evaluafion. The
researchers should be the Specféi Option Rﬁétéfﬁc director,
teaching Sééi:iéntz, 2nd graduate students.

-~ An éisénded Athletic Association basic skills program for
athletes and an athletic tutoring service under the control

of the Rhetoric Department.

A two SEEééief Spec;éi Option Rhetoriv s.ooram wiih courses
givéﬁ for credft that apply toward a deqrée.
The Rhetoric Department should provide clearly written éuidelines
for Special Optidh§ that include poiéciéé for missed classes and
make=up assignments and grading EEéﬁaards; and it shou'd enforce

them.

The Special Options Rhetorjc Diréctor should consider changing
the focus of the course to the basic rhetorical skills of unity,

coherence, and audiénce-<at jeast in the first half of the
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program--and a top cown approach rather than a bottom up approach- -

{sentence o essay, and isolated exercises on grammar, mechanics,
and modes with topics unrelated to experience of the .tudent.)
The rolé of the research paper shouid be reevaluated.

5. The Athletic coaches and trainers--especially those for football
and basketbail--should actively promote and éﬁééd?ééé writ. og
excellence and a Serious, positive attitude t: vard Spccié? Option
Rhetor ic.

6. The Special Option Rhetoric Director and teaching assistants should
be commended and pérhéps givéh merit béy for the effort and energy
expended in tryihg to teach this é;ééiai population,

These suggestions mus t be seen as somewhaf sp. . <tive. The data

presented in the Feﬁort is far t>0 narrow to jUSt of the suggestions.

Much of the data collected was not incorborated into the report because of

iength constraints.

)
L

ERIC

Aruitoxt provided by Eic:



(:if;£#¢3$pyé ;f{
PART I:

A BRIEF HISIORY AND DESCRIPTION

OF THZ NEW WRITING REQUIREMENT

4 —-® o T
'/)“Wr’ - y PA

- . The English Composition Borrd (ECS) was created by vote of the faculty

of the College of Literatura; Science, and the Arts to assume responsibility
for the teaching of uriticrg in the College. Creation of the Board was pro-

Posed: to the faculty by,éré:séuétibn*Réiﬁitement§106mﬁis§iéﬁ which found
that both students and fazuliy were deeply disszatisfied with the quality of
students' written Englis’.., The ECE5'was charged with Proposing. a: plan which
would remedy that dizs1t’sfaction.

- - After two yeazn . “Tepzratlon, the ECB proposed the following compo-
8ition »rograw to the Co? 2ndo
approvai:

ege faculty which endorsed it with nearly unanimous

I. Entrar-a Assessment ;

This i1a .n ass23cment of writing “ompetegce based on an
essay composed at the U~ arsity hafnre sha begirning of
;heir,firéfise;astcr by ail ttudents éntering the Col-
lege for the firse tima. )
. R S SR T N T T T .
II. ;nttoductory Conpositiun ‘ ' ’ ’

According to compatenca demonstrated in the aszessmen:

essay, students ars placed in one of three categce:isg:
A. Tutorial: A swo or four credi: tutorial; offerad by
the English Corposition Board, waich must be :aken
in ;hgffir;t’3é§§cger after matriculation and .oust
be fpllbuedW@&N;gr1ntrpductbry7§omposi;ion course
taught in rie Eaglish Deparimen-=, R T

B. Introductorv Comrosition: A four credit writing
course, taught ir the Eaglish De:-: tment, which -
must be taken in one of the first “wo semesters
after matriculztion.

C. Exempted: Yo iééfé&hcto:y Cbmﬁosiiiéﬁ requirément
to fulfill Seforz the upperlevel writing course -

) progrenm, :
Transfer studcnts m2y be placed in any of these three
categories.

tyac .-'.',\_,;w. RS IR

ITI. Upperlevel Wiitiag

A writing course or program must

A u T be taken by all students
after théit,éo@féipre year and should be completed. before
thefbégiﬁﬁiﬁé of thedir last semester. It should if,Pbs‘

sible be taken in ¢azh student's area of concentration.

It may be tzkca 1n ary 2rez when such a course or program
1s not offéercd in ha student's area of concentration,

and it may 52 taken in any area when no concentration 1is
declared.
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Aé the reéui~ ~f aa éﬁab ing vote. Laken in ’anuary of 1978, the ECB

accepted responalal.;ty fcr_a seven part enterprlse based upon the forego*ng
composition progria which is required of all students entering the Collepe

for the first timz in the avtuza of 1979 and thereafter.

The sevar oakts of ECB responsibility are these:

1. f:sesgment. The Board assesses the writing of every student . entering
the College for the Ffirir = H

the ECB places each s‘tudent

ulde-,by the results of. that assessment,

a
ir

! '1 I

2. Tutorial.,The Boara tnacnes the spec1a1 tutorlal courses required of

those students placed at the lowest level by their perforrmancé in :he wrdt=

ing assessment. Thz ECB also detzrmircs the leug+h of time that such stu-

dents oust remain in tutorial courses.

3. Introductory Comoo=1t10ﬁ., Ix= Boar* pi_ces s% dents Lnto Introducto*y
Comp051t10n; asezstq f1e En;llqn anatL at in defining the nature of the
course as well 1s imnTeving its qualitv, a=d assumes resoonsibility for re-
lating In;%oduc;ory Compesiticn to the "»ilege writing program.

4. Wriring ° .orbqhop T Beard staf - 4@ jet;;ééﬁé WLIt-ng WOrkshop Opnn

to every underg aoua;‘ in the_ COILey e L FuLS= OF Lacultv -referral basis.
Workshop att°n¢~rc may slso be rcquizzd of scunznts wicsz performance on

the wrlhlng as<essrment cor Iin ECZ tuitorials indicates a nced for Luch suprort.

5. géﬁéileyeg;ﬁgieggg; Tuz Leard -dvices snd heips each Collesiate. depart-

ment zZnd prograw in wrzaticn of a cour§= cr curciculun for its ;oncentrators

designc.i ~3 felfill <% - Upperlev:l Yeitirz portion oi the requiremenz. ' One
part of thst bely; when requestes; I the trainirg and funding of graduate

students to assist faculty menbzrs of thelr own departwzats and programs in

the teachlng of writing to juniors 2rd senicrs. Ano:zher support provided by

the EC3 .z a series I sc=inars on the teaching of writing offered eacb au-

tumn semcster to faculty norlars and their greduate assistants.

6. Rescareh Tha Bscrd is re§?tn71b e for r*sa*tlng to the faculty at suit-

able intervals L_ur‘ﬂ'c; the inicizl five varrvs oOf 1its existence upeon the qual-

ity of thke new picgram.. Tha_iirst_of tiere _.eports is on the effects of

special 1nst’acf§6; upon crudencs eqdlrﬂa tc tzke tutorial classes; another

wiil t2 on the “2monstrzble 41fec s cf the Ypperlevel Writing courses or

ptdgrams; the tiril rezor: of h’” petiod lel cdescrive thz experience of the °
P

ry

class of L1782 dur:ng its Jour y2ars of participacion in the pragram,

al co=sidering and

s

s
.7 =

of co rirg an¢ zifirning the new writing
. th2 ZC3 to atierpr to improve writing instruc-
Za1 coianity colleges, which supply between 75

7. Outré~th. In ;uc pro--

requirement, LSS\ foconlly e
tion in M*chl*-' Wit fc"o"

=

??9;8@ of the Zollze=fz :
developed an excessive 3'ned;l~ Of .u-3zzviga pregrass offered on high school

Antul. Inor2sncne? t3 this. rnques:, the Board

and cormrmunity college catpuses, a7 will as a program of Ann Arbor conferences

and workshops; all ‘ﬂt““‘“d £y hoiD ‘”’cq"s rTuke wr‘ting instruction more

effective ‘r schools thicushovt tie stata;
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2. Turorial, The EC5 employs eleveq full-time Lecrursrs and one Lecturer -

half;tiﬁé to r-ipr first-year ang transfer studenes who fail ro place into
Or be exempted ”rom,Intfbductory”CBmpositibn,on the basis of théir:Asseséi,“ﬂ

ﬁéh§;gkamihafion; All twelve tutors are f¥Perienced teachers 6§Wcomposit;§§' ‘
selected for their demonstrated ability tb;helpwgobaistudents make irmediate o
igproveméhfrin the qualiey of their writing. ECp t@torialftlassesféré two

credit courseas offered for geven weeks during the first or' second half of the

fall and winter semesters. _Studentg judged ;éadirfor,Int;gagctory Composition -

after theirfirsttutqrialciass,cumplete ébéh,éork,ih_tﬁg months; those not

. Each rtutoria} section has a maximum of 16 students wholéﬁs:bméti§y;ﬁeet7”z'
with their instructor four timeg a week-~tujice in one hour claSSES,énd twice

in half-ho:;- iﬁaiﬁidyél,éégéioné. -Por ths firse week and ~ half, tutorial -
students wr;:éﬂbrieflyﬂéyery day and reCéi?élarrespbnSé to <acn_piece of o
writing, i'ter that period of intense ptbauctivity; all Students write z¢ -

greater length at least twice a week and discuss thejr most recent composi-

tion in their half-hour tutorial meetings. At the end of Seven weeks, cach
student writes ap ésse9§méht”paper which iz reag and judped. by two Ecp Lec-=

turers who have not tutored that Student, According to tﬁéir-accomilishméht
demonstrated ip Ehatfpabbf; tutoriai,étudéﬁts are assigned to tile next appro- '
Priate level of the College writing program, s I
3. jﬁgroddétéiﬁfgg@ﬁbéiiibn.; Tte Bourd has coopcrated with the English De-
°OUL% atc in designing ang funding a “raining seminar for new teachers of

- wietory Composition, The seminar meers intensivaly in_ the week befo-e
:-4%> 5 begin in the fali S€_ester, g weekly Guring the éﬁtirc,seﬁééicr‘
In adciiion, the Board ahd,Bé?artméht,Eéoparaté,iﬂ fundiag and otfering d..
ing the winter semestor g seminar ip Eﬁe,tcﬂéhiﬁé of writing to graduate stu- -~ .
dents who are expericuced teachers of Introductory Composition. hé;'f?;;{%%“”

Two further aspects ofthiscooperaciverelationshipare the new sylla~ =

bus for the course written during the Past two summers primarily by,Ptbféééor
Bernard Van't Hui, bifec;gr,bf,rﬁcrodUétafi Composition, in’'time and with =
ébunsél,ﬁiovidéd,sy the ECB; and an advisory conference cbﬁaéﬁed,joinfiy by
the Board and the bepartmeﬁf;rét which ﬁétibhnl]& rezognized author.ties op

the teaching of composition examined the course ang advised upon lts improve- E
gsiieééis,iéést L
each Provide eight hours 2 week of con=~

Imadiata Ateds caunor be satisfied ‘a nalf-jhour Interviecyg,
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ipsgfééiors in the Wt;g;ﬁﬁ Workshop do not make assignménts and will not

work as_editors or proofreaders for their studont clientele. They are avail-

able first to discuss with undergraduates the meanings of and approaches to
writirg assignments made in any course in the College, and then to help those

Same students to be aware of appropriate rhetorical, syntactical, and gram-
matical choices as they write their papers. '

5. Uoperlevel Writing. The ctass of 1983, that entered the College in Sep-

tember of 1979, will be the first to profit from all parts of theé new writing
program. _1In ;heit;thitd”é§§ Furth years of residence, 1981=33, the College
will provide for them approximstely 3500 places in upperlevel course. -.zsigned

to_satisfy the junior/senior portion of the requirement, . Meanwhile, the Board

together with various teaching units in the College has been and will be pre-
paring for 1981-83 by providing places for transfeér students in 1979-80 and

1980-81, upon whom the upperlevel portion of thé requiremerr %5 firse incun~
bent, and for members of theo classes of 1980 through 1982 <o choose to enroli
in upperleve} writing courses. '

In the 1978-79 academic year ard In the Autumn semester of 1979, 19
teaching units in the Cbiiege,offétéd,ubbéiicﬁel writing courses primarily to
their concentrators but also in some in: :ances to cther students interest-d
in advanced approachies to particular disciplines. Althoush these courses take
many furm§fﬁEHéy7generally require an averige of sis substantial pieces of 7
writing submitted on a biweekly basis, each of which i3 reviewéd and commented

upon by a fac- -y membe. or graduate assistant or both. The units which have
already offered these courses are Anthropology, Art Hiitory, Astronomy, Bio-

logical Sciences; Elassical S+.dies, Communications, English, Geography, Geol-
ogy, Getméh;,ﬂi§£6E§; Lingui .zics, Near Eastern Studics, Philoscphy, Psychbl-_

ogy, Regildential Ebllege, 5laic; Sociology, ar+i Women's Studies;

6. Research. Supported primarily by a grant from the Ford Foundation thar

extends through August of 1480, the ECE sponsors a research program admiric.
tered by Professor Richard W. Bailey which is intended to assist and_evaluate

development of the new writing requiremenc. The first objective of this pro=

gram was to assist in development of the writing assessment. With the data

management system developed by the research team, assisted by counsel from the
Statistical Rééééiéﬁrtabora;otyj the ECB was able to refine the process it =~

uses to evaluate student writing samples. Measurcs werc developed to identify
ipCOps?;:éﬁéiééramongdeSésShéﬁE,Eébics and between pairs of readers so that

the 1979-80 tests could be administered with greater accuracy than those of

the preceding year.

A second part of the research cffort compared ECB writing scores with ,
other predictcr; of student ability. ~Before the new writing requircmént’ was
established; students could be excmpted from introductory composition by of-
fering transfer creuit from another collcge or university, by achicving a

score of 3, 4, or 5 on the AP writing test, or by presenting scores of 700 or

above on the verbdl portion of the SAT, While the AP test does involve a

b: < f writing sample; both tests rely on multiple=-choice questions about var-
: 1spects of language. Our results supceg: thas many of the students who

Pc. . rm well en tha SAT verbal test do no. write as well ds_they test: Both
in 1278 and 1979, fower than half the students with SAT verbal scores of 700

or above were exempted from the composition requirsmént.,

8
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THE WRITING PPOGR—AM OF THE ENGLISF COMPOSITION BOARD
E}/wuﬂﬂauéf ?{ ]rxﬁ My%n
__The wrxrlng program ndMlﬁlStered byrthe Eng’lsh C0"3051tion Board

(EC3) in_the Colltge of Literature, Science, and-the Arts _at the Uni=
versity of %1th1gan is composed nf five parts. Flrst is the Urltlng

Assessment, the basis upon wi_ h the oth>r four parts are built. An_
impiémptu essay of one hour o 31 a531gned topic; the assessment is
written by all entering studeses 3" ter theyv have been admitted to_ the
College and before they may enrc . ip any class. Each éssay is read

by two members of the ECB who must agree on its quality or a third read-
er resolves the d1sagreement.

Acco ding to wr. tinv competence. demonstrated in the assessment

students are assigned to five diiferent categoiies of accompllshment
vhich invoke three further parts of the program: Tutorial, Writing. 7
Work "“op, and Lntrocuctory Composition. As a resul: of . ssessment read-
1ngs, students ésslgncd to the 4owcst category are requ:-2d to. deiav
their entrance into Introductory Cuomposition for at least one. semester

while they take tutorial classes taught by ECF staff. By contrast, stu-
dents pur into the most accomplished group ars exemptcd from fntroduc~
tory Ccmposition.

Between theoe two gtctn° are stxacnts placed dlrtctly into Intrg-

"**orw Composition and thosc requzred to ..ttend the Writing Workshop
corxiition of thelr admission into Introdu tory €ompos1t10n or. tne1r

otion from i+, TIn sh- kor.>hov. expericnced. teachers of com0051tion
(ive individcal attention to stud.nts whose wrltlnp problems are inap-
propriate to the wo &% of Intro"uctory Composition: Tn addition to stu-

dents ass1gned to th.em because of ;roblems Iden*iflcd in the Assessment

instructo.s in the erting Vor“shop are. available for Collcge Students

from any cliss Or ¢durse who wish to discuss and Practice their writing,

ECB facuity membcrs who prOVIae Nor&shop lustructlon are ilso re-
spons1ble for Tutorial courses oxleted by the Board These ccurses are

taught prlmarily in an individual rathér than a clas sroour. mode, an< ax-
tend for seven weeks. At the conclusion of this Period, each Tut:rial
Student writes an impromptu essay upon an assigzned topic which 1is
assessed by at least two readers who were not his teacher:. Their
assessment detcrmtnes whcther the student nust take another seven-week

Tutorial, “ay go on to Introductory Composition next semester, or will
be exempt\ from it

) As t!  sinzle part of thc pro ram in plaCL beforc the ECB was
chargcd with rcsponSLbility for the teaching of writing in the Collegé,
Introductorj Compositjion COﬂlanCa to be tau"ht and administered by the
English Departméent.  In its new rolt as p1rt of the Colltnlatc wrlting
program; Introductory Compos1t{on is now pcriodlraiiy ¢valuated by the
EEB which supports the Department in its improvement of course mater-

1ais dnd cooperates in providing trainlng for intxpcrlcnced teachers of
writing.
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- All undergraduates nust complete the College writing requirement
by taking a course or program which emphaisizes Cngiish composi :ion,
usually in their arez of concentration, during the junior or serior
year. Uith the help of the EC3, thes: courses are designed by all de-

partments. in the College to offer théir studerts extensive pracrice in
types of writing which characterize particular disciplines. When rao-
quested to do so, the ECP trains and funds ;v:duate students to assist
faculty members from their own areas in admi: .stéring the writing com=
ponent of junior/senior courses.

o ASSéSéﬁéBE.VTutoridl;"WEiEiﬁg Workshop, Introductory Composition,
Junior/Senior Writing Courses: These are the five parts of the Michi-

gan writing program encompassed within the College: The sisth is a

joint effort by the English Composition Board and thé Enslisih Depart-
ment. to reach out to high sclcols and community collcges in the state

to articulate the College's wiiting pProgram with theirs. By offerinp
initial seminars on the teacning of writing at: their campuses (120
seminars between September 1978 and December 1979) and follow-up con-
ferences and worksnops at Michigan, membérs of the Board and the Depart-
ment hope to estailish a network of writing instructors which will sap-

port individual and faculty-wide efforts to improve the teaching of

composition throughout high-<chool and college vears.

January 22, 19%0
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SYLLABUSY GOURSE REQUIREMENTS
FOR WRITING WORKSHOP STUDENTS
SPRING QUARTER 1982 .
. . e a i D I
P \Tadd () frawinecs
. LoD L . S B . o -
DESQRIPTICN OF WRITINC WORKSHOP. The WriﬁiggVWorkshop is basedion rhreé,CldssrsessiOnS
ach week. Classes consist of 15 students; classwork Tocuses on developing the skills necessary
or writing rully deveiopad. expository essays. The Workshop also emphasizes individualization

'LouTiting needs.  You and vour instruetor will keep a writing brofile,whiéhmibgicates the

kills you nced to strengthen in wWriting: Based on vour Wwriting profile vour instructor will
'SS18n “peCLlic exercises, modules, and slide/tape sets for vou to work on. Your instructor
iy recommend. that rou buy modules that are available at the ‘niversity Bookstore or from us
‘Cre in the. Writing Vorkshop. Conferences with your instructor provide a timé for vou to
:iSCUss,yéﬁfrﬁiozreSQ,With,tﬁééé special exercises, which are selected to fit your. needs.
‘Our_instructor's otfice hours are posted outside 041 or 051 Pressey Hall. Meet with vour
nstructor regularly.  Because we are attempting to improve the methods of teaching basic
“Titing, you mav be asked to participate in special testing sessions. Your cooperation is
xpected and will be apprecidted. S , N - B

"he writing Yorishon office is located in 053 Pressev Hall. If vou have ane questions.
ONtact rhe =rcratary at 122-8134.

NTTIDANCE. d2sular attendance is expected. Contact vour instructor if voii are. sick or
O ererEenty, oy man call -422-8134 to leave a mossoae. _bsence report iorms are sent
Y LOUr nuvioor I ou have three (equivalent to one week 47 ¢l4sses) OF more unespliired
PRCICOS. L worK or pake-up work is not accepted.

SO ENL 5 1ot permitted. Althouzii we encouraze yvou "0 reaa ana share YOur_ uriting
SSILNIente with ochers. the work you submit is expectcd to be vour own. Deniitiee tor

- TGRS Dlasiariem, stealing the jacas and/or the woras of Lnother anu representing
Cin s

L IR hres frem vailing the rourse to heing dismisseqa irar e Lhiversity; arter appear=

2ZrOnrr tro

- ! ity Committee on Academic Misconduct. Do rot take the risk. Do vour
PRI aavare s diseuss your problems with your instructor:  iedug attached appendix A:
USRS S TSR

RE 2 [XG AND STUDY SKILLS CENTER. Becaiise the skills of readirg and ¥riting are closely
2ated. all Writine Workshop students are expected to énroil in the reading course offered in
Y Reauine ang Stuay Skills Center, located in 024 Pressey Hall, phone number 422-1461.
Zaster now for a class. :

If you have a complaint, discuss the problem with your instructor.

CRfETSNGE”?EoCEDURE. 7 lem truct
-the Assistant

Y ovonr tnstructor is not able to resolve the issue, make a1l appoiritment with

irector or the driting Workshop, Professor Christor er Hayes, 051 Presses 211, phone
22-5124. If hefganhbt,solve your problem, the Dircctor of the ¥riting Woi.. -hop,. Professor
Aepmye o . SBU Hall mboaiis ~ ~ Mt

-¥ar: Lotto in 053 Pressey Hall, phone 422-8134, snould be consul ted. If he cannot solve
our nronlem, call for nn appointment wiw Professor Sara Garnes, 519 Denney Hall,7422-4856,

fd 11 vour oroblem persists, contact the Laiversity Ombi:man, Dr. Don Good, 210 Ohio Union,
: English, do not

nE OTIT: Sinee you are *nrolled in the Writing ¥orkshoo ang not in rFreshman
ontact the freshman fnglish Cmbudsman.

- TUTORS.  Free tutoring s avallable in roam 0s3 Pressey ut the t
ion nifice. Your instrucror may refer you to . tutor for help with
T YOu mav want to work fitn oa tutor orogour o 1.

ables outside the Work-
2 specific problem area,
- tc You o not need an appointment to meet with
“utor: just cneck the tutorias - wive o= inside the “orkshop office in 053 Pressey

© . The hanua mt, Vrrow g oy e Wi 1S A printed scheaule of tutoring hours ror the
TCTaould e milanie i e w2 svoond week of the quarter.  if vou need addi-:onal
SRz, cake s vt e camr, Tl LTI sXills taboratory 11 012 Dulles Hall, teltephone
SSLGOT. e croices  here L L2 1 awarloble atter $:00 a.m- daily.

l o7 COPY AVAILABIF
R
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. ["-PRINTS. Througtiout the quarter you will recejve copies of our student newspaper , In-
rints, [t vou fail to receive a copy, pick one up in 053 Pressey. We encourage vou to sub-
Tt your rapers, midtemms. journal entries, criticisms, assignments, freevwritings, poems, i
hort storics, ote.. for publication You should give overy piece a titie and also indicate
:he section te.z., ournaj: eXTOSy iy, freewriting) . In-Prints to which you are submi tting.

‘ou.may sutvit vour ST1tir~ .o w0 ways, either by gi- 1.7 1¢ tb,y§ﬁf7;nstructor;or”byrélacing
it in the - ints submission bo.n in 053 Pressey Hal.. In either case, the submission must
v acerarr i B one vhite and oné yeliow agreement Writing that is still in reed of
Fevisi.e .o o gecepted for the section "Works in 2 =0 Writing not selected immedi-

ately . i TCturced to you by vrur instructor. "o icite-ial Staff does not hold work for
‘urther consideration.

3. REPRODUCTION OF STUDENT WRITING. When Studer.'s sharc -heir writing they becore better
STIters. o5 we often duplicate the wWriting of some . . iiits to distribute in the Writing
mrishop.  We tike pains; however, to ensire the anonymity of the author by deleting the ,
:uthor's name and any .other retérences that might identity him or her. 1If you object to having

ny piece of your writing distributed, even anonymously, please indicate this fact on the
maper itseif. This policy does not apply to articijes suimitted to In-Prints.

). COURSE OBJECTIVES AND GRADING POLICY

BASIC WRITING: 100.01
Coursa Uniectives: : o
L. ihe sttuent can respond to an assigned topic. o )
2. The stucent can write a paper that contains a central idea which focuses on a
clear purpose. o 7 ,
e student can write a unified paper that appropriately supports the centrai

.

~Gea. : .
4: The student can fully develop +the centrzl ‘-ea using specific examples. facts, or
details. . S
The student presents informatior in a cohe: ‘9f order.
The student directs Writing t~ -4 2opropriate audjiones.
The student edits writing assigmer. s,

~1Z0 o

Gradirg Policy: o o N

A The -riting shows excellence in all skills., B

B The writing shows above average handling of all skills.

C The writing shows adequate handling of 511 skills., .

D The writing shows adequate handling of objectives (1) and (2) and at least tug

. additional skills. . o I

E The writing either fails to show adequate handling of objectives (1) or (2); or
handles objectives (1) and (2) adequately bt saly e or none of the other skills.

In addition, if the Student does not turp in on tue assigned day each required
proposal, outline, and rough craft that led up to the final drart, the Student
will receive an E for the assignment,

BASIE WRITING: 100.02 and 100.03
Course Objectives: .
1. The student can respond to an assigned topic. o
2. The student can write a paper that contains 3 central idea which focuses on a
, clear purpose. : N o : ,

3. The student can write s unified pPaper that appropriately supports the central
idea. :

4. The student ran fully develop the centraj idea using specific examples, facts, or
details. S - ,

The student presents information in a coherent orger.

The student writes clear, complete Sentences that use subordination and coordi -

nation correctly. o , ]

7. The <tudent ' .os agreement and reterence Correctly,
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The student iscs words accurately and spells them correctly.
The <r . at directs writing to an appropriate audicnce.

For vl ~length essac assignments, the student orzanizes the essay in logical
i divisions.

ading o jevi

Gr
A
B
C

(w)

oy

Ihe writing shows excellence in al: skills.

The writing shows above average handling of all skills.

The writing shows ddequate handling of all sikills. - -
The writing shows adequate handling of objectives (1) and (2) and at least four
additional skills. B , o . o

The writing either fails to show adequate handling of objectives (1) or (2), or

hardles objectives (1) and (2) adequately but onlv three. two. one, or noné of
the other skills: or the writing fails to show adequate editing skills. Ip
iddition, if the Studént does not turn in n the assignea day each required
proposal, outline. and rough draft that Jco up to the finaj draft; the student
will receive an E for the assignmerit.

SRADIS.  The examinations in all courses will b = r<rp ape revised in class. The

CREnination topics Are announced in adiance.

neilr
Th G

ey

Your zrade is determined as follows:

100.01 B PERCTT OF GRABE
15t midterm 10
2nd midterm 10
2ra midterm - 15
Final examination o
Other assignments B Lo
Journals and attenda-ce 10
Cowrse grade: 106%

100.02 o .
Fapc® 1 (out of class) 10
Paper 2 (out of class) ..
Midterm 10
Essay 1 (out of class) 15
Essay 2 (out of class) 15
Final examination 20
Journals and atter~ance 10
Other assignments 10
Course grade: 100%

100.03 7 7

T Narrative (out of class) 5
Midtomm A 10
Exposition (out of class) 10
Essay 1 (out of class) 15
Essay 2 (nut of class) 20
Final cxamination 20
Journals and. attendance 10
Other assignments 10
Course grage: 100

TACr TO comninye the course. the student must turn ip all the "Titing dsSigrments

Z rougn ararts. revisions, .journals, And craded work it the fnd At he quartar.

Sntomav oick up his or her tolder after tho S1xth week of the next quarter in 033

ball.
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11. FINAL F

Classeg Ordinarjjy méetiﬁg'

- INAL EXAMINATION sepremc .
aCCOPding to fh@t {ON SCHEDULEV

first hour of the

he o T0 obtain a5
Writing Hbrkéhop

ME gigp m ,
e 930 aln Ton.? une 7
L:F 10:30 a.m. o ”CiS. ’ ,JuneS,
WE - 11:30 4 200 June 7,
i 12:30 pp felrs., June 19,
TME1:30 ooy Hed. , June o,
WE 2:3p oo TV'E:S J?ne 9,
- sy -June 8
TRF 9:30 .
T 10:20 f;rnn Tues., June g
T 1130 40 Yon., June 7

i Thurs. . June 19,

SUMARY o

P

FRESHMAN ENGLISH CUR&ICULUIV

Writing Worksﬁ&d,tourSéé

laca-ént

Levai
AR

Objectives:

Festery of Basic Rhetorical
CC:Cerns: Uﬁity; Coheréntgir
Development, Audience Awareness

Stecants may not skip any course in
the Zirector of tho Writing Wo
CO-75¢s in a sequence 50 tha
YO 23 succeed! And register early
cou-sas.  If you :
Wor-s-op office in 053 Pressey.

coL":2s5,

rkshop.
t you can b r
¥ in order to avoid

Mastery of Basic
Rhetorical Concerns,

Mecha

the student must Present

iné&wpi¢f§;
Edwarg Lotto.

1 Protessgy

1330 pim. to 3.0 p.m
1:30 pm. 4o 3:18 B.im.
€:30 a.m to 10:1g a.m.
1:30 p.p to  3:ig p.m.
1:30 p.;m o 3:18 p.m.
8:30 a.m. ¢, 10:18 a.p,
8:30 a.nm to 10:18 a.m.
3:30 b.m. to 5:18 p.m
10:30 ., to 12:13 p.m.
3:20 p.m. to  5:ig p.m.

Freshman Composition

Mastery of Essay;
Mechanics and Grammar

5 and Grammar,

Introauciion to Essay

the sequence wj
Be sure to s
uild on your skille,

are .losed out of 100,02 or 110,
: We will do all we

2
i

thout the permissics of

chedule your English

It will help

being closed out of

comé tp the Writing i
Can to hzlp you add thnse




Engiish 100.0

YOWF)Y i

_SYLLABUS:  COURSE CUTLINE

Snring Quartsr 1983

SEEX

3/29-
3/2

I
175
/9

1
H/12-
AL

v e
sl e

{5 r—
ta .

-

/0.

/0

——
T

ul
S~
U

]

AR
5714

Lo
.-
1o

—

'
[

3

Ao oot o i

ERIC

CLASS

CLASS wonx

1

2

wi

14

(OZ I G

b

(SISO )

(S ST gy

|92 to

LU

V% I VR

Introduction fo catirte; explain foprinti:
discuss ;OU'u,l reenng, ,
Discuss freewrir In-, cructice treewriting
in class. -

Discuss writing as o STlly review Jenrings
articles, topic und SURDOYTT Sentonces,
Tvpes ond Gualities of writing; reaa .nd
evaliate vriting 1ss1gament 1,

writer's rrrangte; class weitine  sorciies
Discuss articies; Writile Jor an sudicnee.
Praszice widterm.

Friso »idtem oxan. 7

Review of rivse midtem: Jeve) soin

arawrents,

Discuss articics: ~eveloping roiuiing,

s, e
BI<\ d Roenrints,

WE? WIIT Dy assicnment
Situatio

O sTatements; Tople sent:

Discuss Re“rl ru, de\e'oalnu suppors
sentcnees. .
Jisciuss writing dbblsﬂFCuL.LleQ fact:
and uctails.

Second midterm.

e

Analvze second midterm: order.

Discuss writing assignment; order,
Hnitv:

t:oherence.
s> cssignment 7 to d scuss signal words.
Editing; Sentence pattverns; modifers.

J nag \cntgncc pattemns;: Jiscuss writing
assic.ment. pattern nlohl'ms.

Revising midt2mm #2; ;éntence PDATTCMS
agreement.

Editing vocabulany writing assiznment <9,
Editing ~pelling; prepure fov midtém =3,

Midtermn -3, ,
Review und odit midtorm o,
POLILAY
Discuns <
Prerare tor Jmal cxwas: LT
cvatuation; qs

v

D, 23-25,

B ;9:29; writing
wsighment #15 Journals
dud cn Fridavs

.

W, op. 51-48,

TIUSU oer of articles.
SLrnis . pp. 100-104;
Vriting assicnment 2.

T midterm
Yuloliloreviecus ork:
S 193,

SCIND Sl O GdrTicles.

3,
\nw-—;. .ﬂ). 1 ‘I_l

El. PD. 86'98.

Wrs LIAﬂ 15\1nnmen* #6

R¥, ~p. 98-106.

Revies assicnment #6:
ReorIints; pp: 43-38, 50-56.

hli*‘n” asslqnment 7.
BW; pp. 108-122. :
hr1t11ﬂ ass1nnment #8
BW, pp. 122-138.

FL‘»E, . 138-146.
Ei‘ ps iJQ-iGSi sriting

assigmment #9;

LW, pp. 165-183

for 5rd midterm.
assignment =10,

Prenave
wWriting

v fni¢»r' Lcrn ote ~valua-




